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Abstract 

The aim of this study was to discuss benefits and challenges of flipped learning in teaching English as a foreign or 

second language through a systematic review. Prior to conducting this systematic review, 78 studies published in 

journals that are indexed in Web of Science (WOS), ERIC, ScienceDirect, SCOPUS, IGI Global, and Wiley Online 

Library databases were selected in accordance with a set of inclusion and exclusion criteria. As a result of the 

coding process, themes and sub-themes emerged based on the content analysis. The findings reveal that there is 

an increase in the publications on the implementation of flipped learning in teaching English as a foreign or second 

language. It is also seen that the majority of the studies about the implementation of flipped language learning 

includes university students as participants. One of the most reported benefits of the use of flipped learning in this 

field is that it has positive effects on enhancing students’ English language skills such as writing and speaking. In 

some of the reviewed studies, however, some issues like access to the Internet and workload for both students and 

teachers are among the most expressed challenges. 

© 2020 JLLS and the Authors - Published by JLLS. 
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1. Introduction 

With the emerging notion of employing technology tools to assist high school students in their 

courses, flipped learning as contemporary instructional design which is coined by Bergmann and Sams 

in 2007 (2012) basically aims to reverse the order of classroom activities in the sense that what students 

usually do at home is fulfilled in classroom and vice versa (Bergmann & Sams, 2012). Flipped learning 

is generally defined as an instructional method in which homework and input material are completed by 

students before the class in order to devote more in-class time to discussions, projects, and other forms 

of meaningful interactions (Gasmi & Thomas, 2017; Li & Zhang, 2016; Tohei, 2018). It is also 
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conceived of as a kind of blended learning by some researchers (Abeysekera & Dawson, 2015; Diaz & 

Brown, 2010; Picciano et al., 2014; Strayer, 2012).  

Learning in flipped classroom is self-paced and allows students to access learning activities at their 

own convenience based on the flexibility of “anywhere, anytime” (Cottrell & Robison, 2003; Yu & Zhu, 

2016). Flipped learning offers students the chance to be able to collaborate in classroom to increase 

engagement level and improve comprehension and retention (Perkins, 2006; Roberts & Plakhotnik, 

2009). In addition to this, flipped learning frees up class time for students to become more inclined to 

engage in interactive and intellectually challenging learning tasks and activities. In the literature, 

however, some researchers have drawn attention to limitations of flipped learning. For instance, 

Missildine et al. (2013) warn that implementation of this instructional approach in those settings where 

students do not have equal access to technology may be counterproductive. Additionally, Hamdan et al. 

(2013) argue that conservative educational cultures may find embracing flipped learning challenging, 

hence an adjustment to both learning and teaching methods may be required to derive complete benefit 

from it. Similarly, Strayer (2012) states that students’ faith in flipped learning plays a very crucial role 

in doing more work both in and out of the classroom. Another issue being discussed is the supplementary 

training of teachers prior to implementing flipped learning in order to expose students to self-paced 

interactive learning environment instead of the traditional education environment where content is 

overly laid emphasis (Kim et al., 2014). Besides, Nielsen (2012) expresses that the dearth of readily 

available activities and instructional resources increases teachers’ workload for the preparation of those 

kinds of materials.   

1.1. Literature review 

As an educational method with the assumption of exchanging the order of homework and instruction, 

flipped learning has gained great attention of many researchers (LaFee, 2013; Sams & Bergmann, 2013) 

since 2012. Much has been published related to the use of flipped learning especially in the fields of 

STEM education since the pioneers of flipped learning initiate the use of the approach in chemistry class 

with a view to assisting students in compensating for the missing classes (Bergmann & Sams, 2012). 

After its implementation in chemistry class, the teachers observe students’ excitement and motivation 

in flipped learning activities. They also note that this type of learning is more efficient than lecturing 

and assigning homework in teaching chemistry (Sams & Bergmann, 2013). Likewise, Coyle et al. (2017) 

infer that online materials and activities regarding calculations and sketches in a STEM course promote 

development of the skills of communication and collaboration, thereby increasing their knowledge 

retention.  In another STEM research (Ogden & Shambaugh, 2016), the researchers state that flipped 

learning increases students’ satisfaction especially with the video lectures about algebra and provides 

students with the affordance of reaching them anytime anywhere. Trogden also (2017) underlines that 

students favour flipped organic chemistry activities instead of lecture-based classroom activities in 

which they have no enough chance of asking questions at that very moment. Another study (Cresap, 

2017) concludes that in-class discussions and activities result in more questions from more students and 

higher success in-class quizzes after the order of a traditional course is flipped in a MIS course 

(Management Information Systems). In the same way, Umezawa et al. (2017) indicate that doing self-

study with activities can raise students’ level of understanding of the content, making them to be active 

participants of learning process in a flipped course. Amhag (2017) holds the same view that flipped 

videos are likely to support active learning and collaboration among students, allowing them to review 

knowledge critically in a more learner-centred manner. Many scholars hold the view that (Chellapan & 

Meer, 2017; Dennen & Spector, 2017; Plaisent et al., 2017) implementing flipped learning in teacher 

education requires teachers to ponder how flipped learning could be folded into the existing curricula of 
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educational technology courses. They assume that when necessary adjustments are done in conformity 

with flipped learning, learning experience could be truly positive, engaging and enjoyable for students.  

A number of studies have investigated the effectiveness of flipped learning in the field of teaching 

English as foreign or second language (hereafter EFL/ESL). The researchers (Al-Harbi & 

Alshumaimeri, 2016; Thaichay & Sitthitikul, 2016; Webb & Doman, 2016) who explore the 

effectiveness of flipped English grammar courses, come to the conclusion that flipped learning plays an 

important role in enhancing students’ grammar performances, making them more comfortable and 

confident about using English grammar. Similarly, flipping a writing course brings about better 

academic achievements in writing and increases students’ level of engagement in writing process 

(Afrilyasanti et al., 2017; Gasmi & Thomas, 2017; Zhonggen & Guifang, 2016). As for a flipped 

speaking course, flipped learning not only helps students improve their oral skills in English but also it 

enables them to be autonomous learners in order to have a deeper understanding of the course content 

(Choe & Seong, 2016; Li, 2016; Li & Zhang, 2016; Xin-Yue, 2016). Several studies have explored the 

effects of flipped learning on language students and concluded that it motivates students to use English 

idioms and vocabulary more effectively for communication interaction. The results of the studies 

substantiate that flipped learning encourages students to study at their own pace by taking responsibility 

for their own learning (Chen et al., 2017; Çelebi et al., 2016; Hung, 2015; Yang, 2017).  

At the time of undertaking this systematic review study, only a limited number of studies have 

touched on the use of flipped learning in various disciplines from different perspectives. To illustrate, a 

scoping review study examining the use of flipped learning in higher education (O’Flaherty & Phillips, 

2015) highlights that flipped learning can be an opportunity for teachers and academics to renew their 

existing curricula. A cohort of review studies reports that the use of flipped learning (Chen et al., 2017; 

Lo & Hew, 2017; Presti, 2016) may be effective in promoting active learning and increasing students’ 

motivation and engagement level. Evidence from several cohort review studies indicates flipped 

learning generally encompasses research and studies that started in 2011 in the field of STEM (i.e. 

science, technology, engineering, and mathematics) and in some other disciplines. It is also revealed 

that countries that have most publications on flipped learning are USA, Malaysia, Jamaica, Hong Kong, 

Singapore, Somaliland, China, Taiwan, Australia, Canada, Saudi Arabia, and Turkey (Karabulut-Ilgu et 

al., 2018; Lo & Hew, 2017; Uzunboylu & Karagözlü, 2017; Yang et al., 2017). There is a notable 

scarcity of literature from Europe (O’Flaherty & Phillips, 2015; Uzunboylu & Karagözlü, 2017).  

1.2. Research questions 

Although there is a plethora of studies, a few of which are review studies on the use of flipped 

learning in the fields of science, technology, engineering and mathematics, and nursing, there is a 

paucity of review studies that explore the use of flipped learning in the field of teaching EFL/ESL. 

Hence, this research is possibly an initial step towards a more profound understanding of the benefits 

and challenges of flipped learning in this field through a systematic review.  

A systematic review is a laborious and thorough process starting from the exploration of published 

literature to conducting an analysis concerning a myriad of collected references over a specific topic 

(Chen et al., 2016; Hart, 1998; Gash, 2000; Grewal et al., 2016; Ridley, 2012). This type of review may 

also enable policymakers and other stakeholders to acquire clear and brief reference (Akçayır & 

Akçayır, 2017; Galvez, 2017) in their quest for making vital decisions with regard to the implementation 

of an innovative pedagogy like flipped learning through aggregation, interpretation, explanation, or 

integration of the existing research (Rousseau et al., 2008; Xiao & Watson, 2017). It is hoped that this 

study will lead to new insights for policymakers, curriculum designers, teachers as well as researchers 
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who are planning to make investments in flipped learning soon. Accordingly, the following objectives 

have been pursued throughout the duration of the research:  

RQ1. What is the distribution of reviewed studies by year in the field of teaching EFL/ESL since 

2012?  

RQ2. What is the profile of students in the reviewed studies in the field of teaching EFL/ESL? 

RQ3. What benefits of flipping learning in the field of teaching EFL/ESL are presented in the 

reviewed studies? 

RQ4. What challenges of flipping learning in the field of teaching EFL/ESL are presented in 

the reviewed studies? 

 

2. Method 

2.1. Process of Manuscript Selection 

A systematic review, by definition, is a type of literature review seeking to identify all the available 

evidence on a topic to reduce the effect of bias on the review findings (Booth & Papaioannou, 2016). In 

social sciences, a literature review including grey literature may also be a necessity since it serves huge 

quantity of evidence (Grayson & Gomersall, 2003; Young et al., 2002). In a systematic review, it is 

imperative to include as many studies as possible by searching beyond academic literature alone 

(Hartling et al., 2017). The underlying rationale for adding the grey literature to this systematic review 

study is merely an attempt to reduce the impact of publication bias (McAuley et al., 2000). To identify 

potentially relevant studies, Web of Science (WOS), ERIC, ScienceDirect, SCOPUS, IGI Global, and 

Wiley Online Library databases were initially searched since they are regarded as major databases for 

the social sciences (Taylor et al., 2003). Then, ProQuest and Google Scholar as the sources of grey 

literature were searched in order to reach more publications that are not frequently indexed within 

traditional databases (Gough et al., 2017; Littell et al.,2008; Petticrew & Roberts, 2006; Xiao & Watson, 

2017). 

Table 1. Inclusion and exclusion criteria 

 

Inclusion criteria   

                                 

 

                     

Exclusion criteria                                                                                         

a. Flipped language learning must be the 

focal point of a study 

b. A full-text conference paper 

c. A complete report disseminated by any 

institution 

d. A complete dissertation 

  a. Editorials are excluded. 

b. Studies in other disciplines  

c. Studies in other languages 

 

The selection of studies for the current study was made according to a set of inclusion and exclusion 

criteria (Table 1). Web of Science with the largest indexed journals was the initial step for the researcher 

to look into publications on flipped learning in the field of EFL/ESL In order to identify as much research 

concerning flipped learning in teaching EFL/ESL as possible, in each search string Boolean “AND” 

(Gough et al., 2017) was employed between the keywords. The search results yielded 167 studies from 

the databases (Figure 1). Upon removing the duplicates, there were 130 studies to be reviewed. After 

the examination of the titles and abstracts, 25 of those studies were removed since they were not relevant 

to EFL/ESL teaching context. Since two of them were written in other languages, and two of them were 

incomplete studies, they were also excluded from this study. The remaining studies were reviewed for 



. Abdullah Arslan / Journal of Language and Linguistic Studies, 16(2) (2020) 775–797 779 

 

eligibility and the results showed that the focal point of 17 studies were not basically teaching/learning 

EFL/ESL, and 10 of them did not have content related to EFL/ESL, thus they were excluded from the 

study. As a result of reviewing studies for eligibility, there finally remained a total of 78 studies to be 

reviewed.  

Figure 1. Flow of systematic review process (adapted from Moher et al., 2010). 

2.2. Data Coding and Analysis Processes 

Content analysis is defined as a research method for making replicable and valid inferences from 

verbal, visual, or written data with the intent of both depicting and quantifying specific phenomena 

(Downe-Wambolt, 1992; Krippendorff, 2004). Through the content analysis, data were presented in 

words and themes to draw some interpretation based on the results of reviewed studies. Within the 

framework of qualitative content analysis, latent analysis was carried out at interpretive level where the 

researchers sought to identify underlying meaning of texts in the studies (Berg & Lune, 2001; Downe-

Wambolt, 1992). For the first research question, the year of a study referring to its publication time was 

taken into consideration and identified by the researcher. As for the second research question, the 

researcher classified the profile of participants into three groups: gender, education level, and location.  

For the third and fourth research questions addressing the benefits and challenges of flipped learning 

in the field of teaching EFL/ESL, the four stages as decontextualisation, recontextualisation, 

categorisation, and compilation were followed in conducting content analysis of the data. In order to 

maintain the quality and trustworthiness of the analysis, each stage was independently performed several 

times in collaboration with an external coder having insight into qualitative data analysis. To increase 
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the validity of the current study, the analysis was separately conducted and the results were discussed to 

reach an agreement on the themes and sub-themes (Burnard, 1991; Graneheim & Lundman, 2004). The 

researchers familiarised themselves with the collected data to obtain the sense of the whole. Before 

starting analysis process, the deductively generated coding list was employed to obtain high reliability 

(Catanzaro, 1988). While analysing the data, each identified meaning unit was labelled with a code 

related to the context. The data were re-read alongside the final list of meaning units after the 

identification of meaning unit within the data. In line with the meaning units gathered by the researchers, 

themes and sub-themes were identified and then established as a result of each coder’s final coding 

process (Burnard, 1991; Graneheim & Lundman, 2004). The inter-coder reliability was found to be .89. 

Finally, the themes and sub-themes were presented in tables.  

 

3. Results 

3.1. Distribution of the published studies in time 

 

Figure 2. Number of studies published by year 

 

The number of studies starting in 2014 has been constantly on the increase since the publication of a 

seminal work, Flip your classroom: Reach Every Student in Every Class Every Day (Bergman & Sams, 

2012) in 2012. In addition to the use of flipped learning in STEM fields, flipped learning has started to 

gain popularity since 2012 (Figure 2). Flipped learning has also begun to flourish in the field of teaching 

EFL/ESL together with societal and educational tendencies towards more frequent and common use of 

technology. Though cell phones are initially used for verbal communication, they have started to evolve 

into smart devices for users to text, access the Internet, listen to music, play games and lots of other 

activities (Rideout, Foehr, & Roberts, 2010) In a report on smartphone adoption among American teens 

indicates that the number of teens having cell phones increases substantially and mobile access to the 

Internet becomes pervasive. It is also stated that 74% of teens in the U.S. have access to a cell phone, 

and 93% have computer access at home (Madden et al., 2013). It is also underlined that teens represent 

the leading edge of mobile connectivity, and increasingly these phones are affording teens always-on, 

mobile access to the internet - in some cases, serving as their primary point of access. A recent study 

(Ross, 2011) stresses that 87% of students consider technology as an important factor in their decision 
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to attend school. Moreover, according to another study conducted by Russell (2012), there are over five 

million students attending at least one hybrid or online course in the U.S. 

Technology is an integral part of life in the 21st century with its continued proliferation of digital 

technologies and gadgets available to people in recent times. With the ease of technology, it has become 

easier for people to connect with each other in the realm of knowledge sharing. Hence, the push for 

more technology integration in schools continues since those technologies and gadgets undoubtedly 

provide new opportunities and spaces for those who are looking for new ways of presenting knowledge 

through the use of technology integrated with learning approaches such as flipped learning (Katz & 

Kim, 2017; Lee, 2017; Salifu, 2016; Shaffer, 2017; Snyder, 2017; Wells & Holland, 2017). At this point, 

it may be assumed that the proliferation of digital technologies and gadgets in recent years have paved 

schools and educators in the field of EFL/ESL for seeking more creative ways to integrate existing 

teaching and learning approaches into digitally-enriched environments where students may engage with 

peers actively in constructing knowledge. Hence, the increase in the number of publications might be 

attributed to the recent developments in technology and proliferation of digital technologies around the 

world. The increase in the number of studies in time also shows that teachers and schools are trying to 

keep up with these developments by trying to adopt flipped learning to their existing curricula and 

courses (Figure 2). Taken the roots of flipped learning in chemistry in the early-mid 2000s into 

consideration (Bergmann & Sams, 2012), flipped learning has taken some time to grow in popularity in 

the field of teaching EFL/ESL.  

Meanwhile, it should be borne in mind that for the last few decades, internet-based technologies and 

education technology have transformed and taken various forms such as online courses, hybrid courses, 

blogging, and the flipped (or inverted) classroom, which are considered as a couple of those innovations 

(Dennen & Spector, 2016; Prodoehl, 2015). Flipped learning has taken root and gained momentum 

across all levels of education since 2007. Growth in interest in flipped learning has continued in the 

meantime (Bergmann & Sams, 2012; Cresap, 2017; Faulkner & Green, 2017) and the pedagogy of 

flipped learning is becoming increasingly widespread around the world (Bergmann & Sams, 2012; 

Parslow, 2012; Trogden, 2017).  

There has been an exponential increase in the numbers of studies in teaching EFL/ESL context since 

2015, which might be associated with the increase in publications and interest in flipped learning from 

2012 onwards (Bergmann & Sams, 2012; Yarbro, et al. 2014). In addition, the number of studies 

concerning the use of flipped learning in the field of teaching EFL/ESL has escalated in the last three 

years (Figure 1). This could be associated with the notion that there is a need or quest for a dramatic 

shift from lecture-centred instruction to student-centred instruction (Katz & Kim, 2017) since in 

traditional teaching where the teacher is the main source of information may not meet the needs of 

students who are deeply interested in mobile technologies such as laptops, tablets, or smart phones 

(Amhag, 2017). 

At this point, flipped learning with the support of dynamic, interactive, social, and adaptive 

technologies (Bergmann & Sams, 2012; Brown, 2012) has come to the fore to provide opportunities and 

space for students in learning English by repurposing and allocating class time for active learning 

(Moran et al., 2017). Flipped learning has also offered some incentive for all interested in education to 

renew their existing curricula and curricular activities. This is obviously understood by the statistical 

information provided by Flipped Learning Network. According to the statistical information of FLN, 

the term “flipped learning” was searched 244,000 times and “flipped classroom” was searched 1,690,000 

times in Google in June 2014 (Yarbro et al., 2014). This also implies that the employment of flipped 

learning in teaching EFL/ESL is likely to continue in the coming years and more research is likely to be 

carried out in this field.   
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3.2. Profile of participants in the reviewed studies 

 

Figure 3. Gender and education level of participants 

 

Figure 3 reveals that in the vast majority of the studies (80%) undergraduate students are selected as 

the sample, followed by K-12 students (15%), and remaining studies (5%) include adults attending EFL 

teaching education programs with various backgrounds. 

 

Figure 4. Countries of participants in the reviewed studies 

 

The participants are located in different parts of the world, mostly in China (n=12), Saudi Arabia 

(n=8), Turkey (=7), USA (n=7), Japan (n=6), Taiwan (6), and Korea (6) in the reviewed studies. The 

implementation of flipped learning in the field of teaching EFL/ESL is quite widespread around the 

world (Figure 4). 
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3.3. Benefits of flipped learning 

As a result of coding process of the data, identified benefits of flipped learning in the field of teaching 

EFL/ESL were arranged into three categories such as student gains, pedagogical contributions, and 

interaction (Table 2). 

Table 2. The benefits of flipped learning in teaching EFL/ESL 

 

Categories                Sub-categories                                                      f                  Sample Research 

Student gains           Improves language skills                                     41                Abaeian & Samadi, 2016 

                                 Increases motivation                                            35               Adnan, 2017 

                                 Encourages students to be more active                28               Ahmad, 2016 

                                 Provides positive attitude                                     23              Amiryousefi, 2017 

                                 Builds self-confidence                                         10               Engin & Donanci, 2016 

                                 Takes on responsibility for learning                      9               Ekmekci, 2017 

                                 Increases satisfaction                                             7               Hsieh et al., 2017  

                                 Improves cognitive strategies                                3               Sun, 2017 

Pedagogical             Increases engagement level                                  19              Yang, 2017 

contributions            Provides self-paced learning                                18              Köroğlu & Çakır, 2017 

                                 Provides immediate feedback                              17              Choe & Seong, 2016 

                                 Provides collaboration opportunities                   14              Gasmi, 2016 

                                 Enables meaningful learning                                11             Wu et al., 2017 

                                 Enables teacher to be a facilitator                          8              Sun, 2017 

                                 Creates flexible learning environment                   5              Hung, 2017                                                                        

                                 Enhances personalized learning chances               5              Li, 2016 

                                 Enhances enjoyment                                              5              Doman & Webb, 2017 

Interaction                Provides interaction opportunities                       41              Zainuddin, 2017 

                                 (student-student)        

                                 Student-teacher                                                     27            Karimi & Hamzavi, 2017                                            

                                 Student-material                                                      7           Zhonggen & Guifang, 2016 

 

Over half of the studies discuss that the use of flipped learning in the field of teaching EFL/ESL is 

conducive to improving language skills of students. Quite a few studies point out that the employment 

of flipped learning plays an important role in the improvement of language skills of students, namely 

vocabulary, writing, listening, reading, and speaking skills (Abdelrahman et al., 2017; Ahmad, 2016; 

Al-Ghamdi & Al-Bargi, 2017; Buitrago & Díaz, 2018; Chen Hsieh et al.,2017; Grimsley, 2015; Karimi 

& Hamzavi, 2017; Li, 2016; Li & Zhang, 2016; Loucky, 2017a; Kirk & Casenove, 2017; Roth, 2016; 

Iyitoğlu & Erişen, 2017; Suranakkharin, 2017; Xie & Fang, 2016; Zhang, 2015; Zhang et al., 2016). A 

study performed by Abaeian and Samadi (2016) underlines that the use of flipped learning in the field 

of teaching EFL/ESL results in the improvement of students’ reading comprehension ability. Since 

flipped learning encourages students to be more active in performing activities through collaboration, 

interaction, and discussion (Abdelshaheed, 2017; Afrilyasanti et al., 2017; Ahmad, 2016; Brown, 2017; 

Li & Zhang, 2016; Rosen et al., 2017; Teng, 2018; Zhang, 2015), they have the enough opportunity to 

improve their language skills.  

It should be also noted that flipped learning may increase motivation, provide positive attitude, build 

self-confidence, and enhance the satisfaction of students in language learning (Ayon, 2017; Grimsley, 

2015; Leis, 2018; Li & Zhang, 2016; Oki, 2016; Rosen, et al., 2017; Roth, 2016; Suranakkharin, 2017; 

Wagner-Loera, 2018; Xie & Fang, 2016; Zhang, 2015; Tohei, 2018). Recent studies investigating 

perceptions of students’ concerning the use of flipped learning in the field of teaching English reveal 

that students have largely positive perceptions and satisfying learning experiences (Abdelshaheed, 2017; 
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Adnan, 2017; Alsowat, 2016; Hsieh et al., 2017; Li, 2016; Roth, 2016; Yudintseva, 2016). In the same 

way, a group of researchers (Engin & Donanci, 2016; Loucky, 2017b; Teng, 2018) hold the views that 

flipped learning motivates students and boosts their confidence in gaining skills of speaking and writing. 

One of the important factors determining students’ success in flipped learning could be attributed to 

their taking responsibilities for their own learning (Ahmed, 2016; Ayon, 2017; Ekmekci, 2017; El-

Bassuony, 2016; Khadragy, 2016; Sung, 2015). Besides, flipped learning allows students to have control 

over when and where they could engage with the content in their learning process (Patterson, 2018). 

This also reinforces students’ understanding, success, and confidence in the course of their language 

learning (Lee & Wallace, 2018; Zainuddin, 2017).  Furthermore, some researchers assert that flipped 

learning fosters students’ use of diverse learning strategies, allowing them to rehearse materials several 

times before class, do a search on materials to learn, exercise time management, and polish their 

cognitive thinking skills (Alsowat, 2016; Li & Zhang, 2016; Oki, 2016; Sun, 2017; Wagner-Loera, 2018; 

Zainuddin, 2017). In-class time with the given activities provides students with the opportunities for 

deep discussion, practice, and deep thinking (Wagner-Loera, 2018).   

The review of studies concerning the effectiveness of flipped learning in the field of teaching 

EFL/ESL has shown that it helps students increase their engagement in language learning. Among other 

affordances of flipped learning environment, immediate feedback, collaboration opportunities, and 

meaningful learning are enunciated by some researchers (Abdelrahman et al., 2017; Afrilyasanti et al., 

2016; Grimsley, 2015; Rosen et al., 2017; Yang, 2017; Yeo, 2018). Evidence from several cohort studies 

indicates that it not only enhances students’ English language levels through video activities but also 

enables them to have immediate feedback (Amiryousefi, 2017; Choe & Seong, 2016; Lee & Wallace, 

2018) and positive collaboration (Gasmi, 2016; Soliman, 2016; Sung, 2015). Additionally, 

implementing flipped learning facilitates meaningful language learning, allowing them to interact with 

language activities at their own pace and convenience (Wu et al., 2017; Zhang et al., 2016). Several 

studies examining the use of flipped learning in the field of teaching English have reached the 

conclusions that flipping language learning offers students the chance of adjusting their pace of language 

learning (Köroğlu & Çakır, 2017; Lee, 2017; Tohei, 2018; Yang et al., 2017) in a more personalised 

manner (Li, 2016; Sung, 2015; Wagner-Loera, 2018). The findings from these studies suggest that while 

doing some activities with enjoyment in a more flexible learning environment, students could seize the 

opportunity to replay the videos and review the activities as many times as they need for their full 

understanding of the content (Brown, 2017; Danuri et al., 2017; Ekmeci, 2017; Loucky, 2017; Doman 

& Webb, 2017; Hung, 2017; Jeong, 2017; Kang, 2015; Wagner-Loera, 2018).  

Available evidence supports that the use of flipped learning could help students establish a good 

interaction with their peers in-class and out-of-class environments and develop their language skills and 

knowledge (Thaichay & Sitthitikul, 2016; Teng, 2018; Wu et al., 2017; Zainuddin, 2017). The success 

and satisfaction with flipped language may be attributed to the interaction students develop out of class 

and in-class time with peers, thereby strengthening and deepening their understanding of the content 

(Karimi & Hamzavi, 2017; Zainuddin, 2017; Zhang, 2015; Zhonggen & Guifang, 2016). Researchers 

also ascertain that the teacher is inevitably transformed from a knowledge provider to a facilitator who 

is expected to guide students to apply knowledge to real-world settings (Adnan, 2017; Li & Zhang, 

2016; Sun, 2017; Teng, 2018; Zhang et al., 2016). 

3.4. Challenges of flipped learning 

The review study reveals some challenges about the implementation of flipped learning in the field 

of teaching EFL/ESL.   
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Table 3. The challenges of flipped learning in teaching EFL/ESL 

 

Challenges                                                               f                                     Sample research 

Poor access to the Internet                                      7                                     Yang et al., 2017 

Excessive workload for students                             6                                     Gasmi, 2016 

Material preparation is time-consuming                 5                                     Han, 2015 

Creates workload for teachers                                 3                                     Abdelshaheed, 2017 

Requires adjustment period                                     3                                     Doman & Webb, 2017 

 

One of the most raised issues is students’ access to the flipped learning videos due to the limited 

availability of Internet connection. Researchers report that the limited access to Internet may impede the 

sound implementation of flipped learning in field of teaching EFL/ESL (Abdelshaheed, 2017; 

Afrilyasanti et al., 2016; Boyraz & Ocak, 2017; Gasmi, 2016; Grimsley, 2015; Soliman, 2016; Yang et 

al., 2017). Similarly, students may have difficulties in reviewing the content and completing their work 

on time in flipped language learning process (Abdelshaheed, 2017; Afrilyasanti et al., 2016; Al-Harbi 

& Alshumaimeri, 2016; Gasmi, 2016). Several studies report that although flipped learning activities 

are likely to entail a workload on students (Adnan, 2017; Afrilyasanti et al., 2016, 2017; Chen Hsieh et 

al., 2017; Gasmi, 2016; Yang et al., 2017), students express their satisfaction with flipped language 

learning since it makes the contribution to their better understanding of the content in that process 

(Gasmi, 2016). As for the workload of teachers voiced by researchers (Chen Hsieh et al., 2017; Han, 

2015; Wagner-Loera, 2018) the process of preparing authentic materials from the target language and 

culture with proper extensive and intensive language inputs compels them to allocate a considerable 

amount of time (Abdelshaheed, 2017; Al-Harbi & Al-Bargi, 2017; Han, 2015; Webb et al., 2014; Yang 

et al., 2017). A study, however, reports that some of the teachers express that implementation of flipped 

learning in teaching English is a good way to enhance students’ learning albeit the length of preparation 

time of the activities (Webb et al., 2014). Another challenge vocalised by some researchers is that prior 

to implementing flipped learning, adjustment period for teachers’ and students’ acceptance of flipped 

learning is necessary (Doman & Webb, 2017; Engin & Donanci, 2016; Webb et al., 2014). 

 

4. Discussion 

This systematic review reveals that unlike traditional language teaching environment where the 

teacher delivers all the content and students are often times passive listeners to the lecture, the 

implementation of flipped learning in the field of teaching EFL/ESL has laid great emphasis on the 

improvement of language skills of students. (Horn, 2013; Zhu & Zhu, 2013). Flipped learning has 

changed the responsibility of content learning from the teacher to students in the form of active learning 

which places much of the responsibility of learning on students (Nouri, 2016). These results agree well 

with the results of the current study. Shifting the responsibility for learning onto the shoulders and minds 

of students is widely welcomed by students with satisfaction, appreciation, and approval. In addition to 

this, flipped learning provides incentives for students to be active participant of their language learning. 

This argument is consistent with the findings of the studies (Fryer et al., 2014; Stockwell, 2010). The 

integration of technology into language learning has beneficial effects on students’ motivation. The 

study of Fryer et al. (2014) claims that motivation is a strong indicator of students’ success. Coupled 

with its offer of incentivising students to take part in language learning, flipped learning also enables 

students to exercise greater control of, and take greater responsibility for their own language learning, 

thereby gaining confidence in language learning beyond the classroom. Studies have demonstrated a 
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strong and consistent link with the results of the current study (Fautch 2015; Häkkinen & Hämäläinen, 

2012; Lemmer, 2013).  

Some researchers express some concern over the lack of student engagement in traditional language 

classrooms. (Kuh et al., 1997; Junior, 2015; Sheard et al., 2010). However, in the pedagogy of flipped 

learning, learning environment is transformed into a dynamic, collaborative, flexible, and interactive 

space where students are actively and deeply engaged with activities and content that may help them 

cultivate their cognitive capacities and competences through more meaningful interaction with other 

students and the teacher. This is consistent with the findings of the studies (Brame, 2013; Loyens et al., 

2006; McCarthy, 2016; Pike et al., 2003; Tross et al., 2000) which suggest that students are initially 

exposed to new content out of the classroom and then assimilate that knowledge through engagement 

process. Engagement plays a crucial role for both deep learning, academic progress, and cultivation of 

cognitive capacities with thinking skills (Loyens et al., 2006; McCarthy, 2016; Pike et al., 2003; Tross 

et al., 2000).  

With flipped language learning, transforming traditional language teaching into self-paced and 

directed learning allows the teacher being a guide on the side instead of sage on the stage to maximise 

guiding in-class time and provide more opportunities for individual teaching and feedback on students’ 

language learning progress. This finding is supported by the researchers (Albó et al., 2017; Evseeva & 

Solozhenko, 2015; Davies et al., 2013; Hamdan et al., 2013; Stutzmann et al., 2013) who assert that the 

teacher serves as a guide to accelerate students’ potential for gaining competence in the course of their 

interaction with the content and activities in the target language.  

The technological affordance of flipped learning is the content including video lectures and other 

materials. Flipped learning allows the content to be viewed at a pace under the control of students with 

the ability to review it anytime and anywhere (Cottrell & Robison, 2003; Horn, 2013). In the same vein, 

Newman et al. (2015) note that unlimited access to the content such as videos is of great assistance to 

students in order to facilitate knowledge rehearsal and develop self-regulated learning. These studies 

have demonstrated the similar results in accordance with the present study.  

Although numerous benefits are attributed to the use of flipped learning in the field of teaching 

EFL/ESL, there are some challenges including access to the Internet, workload for both teachers and 

students, time-consuming material preparation, and the adjustment for flipped learning. The finding 

about the challenge of Internet access is also reported by the researchers (Evseeva & Solozhenko, 2015; 

Grimsley, 2015; Roach, 2013); however, according to Raths (2014) flipped learning is not difficult to 

be applied with limited internet access since the DVD can be used as an alternative tool for sharing the 

content including video activities with students.  

Another challenge in the current study is the workload for teachers who are expected to find or 

prepare proper videos or resources for students. This also accords with the earlier studies (Karabulut-

Ilgu et al., 2018; Lo & Hew, 2017; McCarthy, 2016) which report that preparing flipped materials creates 

considerable workload for teachers. Similarly, as for the workload of students, research has consistently 

shown that students consider pre-class activities to be time-consuming and overwhelming (Snyder et al. 

2014; Wang, 2016). The findings of the present study about the necessity of adjustment of students and 

teachers for flipped learning are in agreement with the findings of the studies (Kirvan et al., 2015; Zuber 

2016) which posit that students and teacher need training prior to practicing flipped learning in order to 

put it into full use (Kirvan et al., 2015; Zuber 2016).  
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5. Conclusions 

Although flipped learning goes back to early-mid of 2000s (Bergmann & Sams, 2012), it does not 

have a long history especially in the field of teaching EFL/ESL. This study set out to shed a light on the 

benefits and challenges of flipped learning in the field of teaching EFL/ESL. This review highlights the 

potential usefulness of flipping learning albeit some challenges in the field of teaching English. 

However, to the best of my knowledge, more longitudinal studies on the implementation of flipped 

learning in the field should be conducted. 

Further studies focusing on finding solutions to reported challenges in the literature need to be carried 

out. In addition to this, further research should be undertaken to investigate students' learning styles, 

cognitive, and metacognitive strategies they use while they are attending a flipped language course. 

As final remarks, flipped learning is potentially a stepping-stone to a better language teaching with 

a more enriched, innovative, flexible, learner-driven environment. Flipped learning is at its heart an act 

of promising pedagogy for teaching EFL/ESL better.  
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Yabancı veya ikinci dil olarak İngilizce öğretiminde kullanılan tersyüz edilmiş 

öğrenme yaklaşımı üzerine sistematik bir derleme  

Öz 

Bu çalışmanın amacı sistematik derleme yoluyla tersyüz edilmiş öğrenme yaklaşımının İngilizce’nin yabancı veya 

ikinci dil olarak öğretiminde kullanımı sürecindeki faydalarını ve zorluklarını irdelemektir. Bu kapsamda Web of 

Science (WOS), ERIC, ScienceDirect, SCOPUS, IGI Global ve Wiley Online Library veritabanları taranmıştır. 

Veri tabanlarından elde edilen çalışmaların araştırmacı tarafından belirlenen bir dizi ölçütler çerçevesinde 

incelenmesinden sonra nihai olarak 78 çalışmanın bu derleme çalışmasına dahil edilmesi uygun bulunmuştur. 

Yapılan içerik analizi bağlamında kodlara ve temalara ulaşılmıştır. İngilizce’nin yabancı veya ikinci dil olarak 

öğretiminde terzyüz edilmiş öğrenme yaklaşımına dair çalışmaların örnekleminin çoğunluğunun üniversite 

öğrencilerinden oluştuğu görülmektedir.  Terzyüz edilmiş öğrenme yaklaşımının yazma ve konuşma gibi dil 

becerilerinin gelişimi üzerinde olumlu etkileri olduğu görülmektedir. Ancak derleme kapsamında bazı 

çalışmalardan elde edilen sonuçlar hem öğrenciler hem de öğretmenler için internet erişimi, iş yükü gibi bazı 

konularda zorlukların olduğunu ortaya koymaktadır. 

 

Anahtar sözcükler: İngilizce öğretimi; tersyüz edilmiş öğrenme; dil becerileri; dil öğrenimi; içerik analizi 
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