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Abstract

The teaching profession, by its very nature, requires teachers to develop themselves continuously, to keep up with
the innovations emerging over time, to acquire the competencies they require, and hence keep themselves updated.
In our time, in which the developments have gained an enormous pace, particularly in technology, this requirement
has become vital for teachers whose contributions to shape societies are immense. With the recent advances in
technology, it has become of great importance for teachers to learn the emerging new media culture and use them
effectively in their lessons. On the other hand, as a result of these rapid developments, the acquisition of critical
thinking, which dates back to ancient times as a concept, by teachers as a skill has become more important than
ever before. At this point, there are evaluations made regarding the importance of these two skills primarily in
teacher training programs. In line with these evaluations, this study examined the relationship between the critical
thinking dispositions (CTD) and their new media literacy levels (NML) of pre-service English teachers studying
at the education faculties of two foundation universities. Results showed that the candidates participating in the
research have high level critical thinking and new media literacy skills, and there is a moderate positive relationship
between these two skills.
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1. Introduction

Teachers have many different roles that require responsibilities in society although each of them has
many various features. Some of these roles are teaching knowledge, creating a pleasant learning
environment, role modelling and mentoring while others are having excellent communication skills,
deep knowledge and passion for their subjects, the ability to build healthy relationships with their
students, being friendly and approachable, having preparation and organisation skills and strong work
ethic. These roles and features may be shaped in accordance with 21st century skills and they may vary
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from person to person. Every teacher has unique features, and these features form their personalities.
There lie people's dispositions and skills under these personalities. There are many different thinking
styles, and critical thinking is one of them. Nickerson (1988) states that thinking skills involve problem-
solving, decision-making, critical thinking, logical judgment and creative thinking. Critical thinking is
specifically important and has been investigated up to today.

With people's changing demands all over the world, thinking inevitably requires some technological
components as it is a digital era. Media literacy is one of the most commonly used literacies, especially
among language teachers. It is a must for an efficient language learning & teaching environment. The
development of media itself has made a significant contribution to media literacy over time. The rapid
changes of technology and digital sources along with people's attention to and awareness of the media
are some reasons for the growth of media literacy. It is relatively a new profession area to study;
however, it is rapidly growing, so there need to be more researches about media literacy. Media literacy
principally consists of some certain aptitudes, such as attaining, investigating, assessing, and reaching
out media messages in several ways (Huguet, Kavanagh, Baker, & Blumental, 2019). It is incredibly
essential to search, access, identify, gather, synthesis, evaluate and choose correct information from
many sources. Media literacy is a broad term, so it can be connected with digital literacy, visual literacy,
science literacy, and some other related literacies. Media literacy term is also used equivalently with
media education or media literacy education, which means they mean the same thing (Chen, 2007).

1.1. Literature review

1.1.1. Critical thinking
There are many different thinking styles and this research focuses on one of them, critical thinking.

Lipman (1988) expressed that critical thinking is inequivalent to ordinary thinking by giving some
examples; for example whereas ‘guessing’ is ordinary, estimating is critical and whereas ‘believing’ is
ordinary, ‘assuming’ is critical and whereas ‘supposing’ is ordinary, ‘hypothesising’ is critical. In the
21st century, it is a requirement for every individual to have this skill. According to Paul and Elder
(2014), people need to investigate and make a comment on the actions happening around them. Critical
thinking deals with how to think whereas thinking deals with what to think. They also add that everyone
thinks they have it in their anatomy; however critical thinking takes place as soon as people begin
considering about ‘thinking” with the intention of making it better. There are many ideas about critical
thinking but not a specific definition. The word ‘critical’ derived from the Greek word Kritikos and it
means ‘to judge’. According to Ciiceloglu (1995, as cited in Azar, 2010), critical thinking is a systematic
mind-set that takes place in people’s lives to make them gain the awareness of observing others and
their inner voices consciously. Halpern (2003) defined critical thinking as a contemporary skill which
has a purpose and is rationalised, and aim-oriented—type of thinking which contains dealing with
problems, understanding assumptions, predicting possibilities, and deciding when the thinking person
knows what idea is the best for that specific setting and process. According to her, critical thinking
involves these skills: judging, discussing, higher thinking skills such as theorizing, deciding and
answering. Critical thinking skills, or what some others name as higher-order thinking, promote learners
link knowledge when they utilise information from several alternative sources and experiences to
achieve generous amount perspective and profound mind-set (Kanik, 2010). It is known that critical
thinking involves both critical thinking skills and CTD. Critical thinking skills and CTD are two
different dimensions. Some scholars include critical thinking skills and CTD in the definition of critical
thinking whereas some scholars agree that thinking critically and having the disposition to think
critically differ from each other (Ennis, 1985). One person might have critical thinking skills, but it does
not show that person uses these skills. It depends on the disposition to do it. In other words, critical
thinking has been seen as dependent upon its disposition by many researchers. CTD is a commonly used
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approach in education. It is seen as a must by many scholars for language teachers as language comes
with the culture of that language. Thinking critically about a topic is to evaluate that topic from different
point of views, to take a gander at any potential presumptions dominating the topic and to investigate
its potential other options (Halvorsen, 2005). It is thinking about thinking. Thinking critically is a skill
that not everybody has. So, a language teacher must analyse both the language and culture and should
be competent enough to use this perspective as a teaching tool in his/her own classes. In this changing
world, CTD is a very important skill, especially for educators; because teachers reflect their ideas and
tendencies to their students. If human societies want to alter the way they are, they need to renovate their
teachers’ critical thinking skills.

1.1.2. Media literacy
With the altering digital world in our era, media are becoming more important day by day. Traditional

media forms have become more obtainable thanks to all these alterations in today’s world. Media
literacy term is not originally a new term; it has occurred since the beginning of the 20th century. Media
have been one of the most used tools in the growing world. With changing technology, there have
occurred many different literacies. Wade (2014) points out that there are many academic works which
have investigated the “new” literacies that are requirements of today’s society and these literacies are
information literacy, computer literacy, (new) media literacy, and visual literacy. Scheibe and Rogow
(2008) define that media literacy is the competence of someone to reach, investigate, analytically assess,
and create messages in many different ways. Technology has changed the things that we need to learn
and the way how we learn them. The European Commission (2009) expressed the definition of media
literacy as the competency of reaching the media, assuming and to assessing varying perspectives of the
media and media packs and communicating varyingly. Media literacy enhances the smart use of media,
supports individuals’ differentiating and analysing media and makes creating new media content easy
for individuals (Kellner & Share, 2007). There are some skills that people need to have so as to have
media literacy if they want to be individuals who are active and show participation in society and use
media competently (Jenkins et al., 2006). These core media literacy skills are;

e Play is the ability to try different things with a person's environmental factors as a type of
problem-solving.

e Performance is the capacity to embrace other characters to spontaneously create and find out
new things.

e Simulation is the capacity to decipher and build simulations of real-life related issues.
e Appropriation is the capacity to consciously test and combine media content.

e Multitasking is the capacity to examine one's condition and move centre to other important
aspects.

e Distributed Cognition is the capacity to connect knowingly with devices that extend
intellectual abilities.

e Collective Intelligence is the capacity to collect information and contrast details with others
towards a shared objective.

e Judgment is the capacity to assess the accuracy and believability of various data sources.

e Transmedia Navigation is the capacity to easily understand the progression of different
knowledge.

e Networking is the capacity to look for, incorporate and disperse data.
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o Negotiation is the capacity to carry information, observing and honouring different points of
view, understanding and following other standards.

e Visualization is the capacity to decipher and make information portrayals to communicate
thoughts, discovering designs, and revealing patterns.

Just like critical thinking, media literacy is also one of the 21st century skills. It has been increasingly
demanded in societies. Every individual must gain this skill if they want to catch up with the
requirements of the era and to be an active part of society. When the first TV, radio, telephone took
place in everyday life, it interested the mass society. It was considered that there was a possibility of
using these tools for educational purposes in the USA and Europe. The educators realised that these
tools were a good way of attracting learners. They utilised films and TV programmes, music, photos,
billboards in the past as a helpful way of teaching for so long and they still use these tools as educational
tools (Chen, 2007). Many schools have many educational media, and they are used for all subjects
(Buckingham, et al., 2005). Media foster both creative and critical thinking in a subject. Using media in
classrooms lead students to think more creatively and critically about the topic. One of the reasons for
this is that from using the World Wide Web (WWW) to using papers in the classroom takes the attention
of the students. Media are becoming more and more available for people, and it makes it easy to use
media as a way of promoting learning by teachers (Kellner & Share, 2005). The first attempts at using
media for educational purposes started in English classes. What is more, the media education teachers
are firstly raised as English teachers, and then they continue teaching both of them or only English. This
has been one of the reasons why using media in English classes is essential and appropriate
(Buckingham, et al., 2005). According to Willis, Weiser & Kirkwood (2014), using media in classrooms
has many benefits in terms of having an interactive classroom environment while teaching. If teachers
manage to use media effectively, it can improve the relationships and learning, and it increases the
numbers of the students who participate in lessons. When instructors apply the bilateral media in their
teaching on purpose, it likewise assists students to develop and make use of the limitless resources
during their learning process both inside and outside the classroom (Willis, Weiser & Kirkwood, 2014).

1.1.3. Studies related to critical thinking skills and media literacy
Feuerstein (1999) wrote an article which aimed to research how media literacy education programs

affect the improvements of critical thinking, with a group of 273 students aged at 10-12. The researcher
used a mixed method consisting of questionnaires, interviews, and research and control groups in a pre-
test and post-test research design. The control group consisted of 154 pupils, and the research group
consisted of 119 pupils. The teacher of the control group was educated by a media literacy expert. The
teacher of the control group did not take place in any media literacy program and conducted the usual
curriculum. The study resulted that media literacy had great help in the improvement of critical thinking
skills of the pupils. Arke (2005) did a research named "Media Literacy and Critical Thinking: Is There
a Connection?". He used a demographic survey and a test to measure both skills of undergraduate college
students. He used the survey that he developed to measure media literacy, and The California Critical
Thinking Skills Test (CCTST) was used to measure critical thinking. The research resulted in a
significant positive relationship between media literacy and critical thinking skills of college students.

Similarly, in their research, Erdem & Eristi (2018) investigated the relationship between prospective
teachers’ levels of media literacy skills and critical thinking dispositions. 517 prospective teachers from
different programmes and grades were the participant group. The study yielded that the relationship
between prospective teachers’ levels of media literacy skills and critical thinking dispositions was
medium-level positive. Also, Aybek (2016) examined the relationship between prospective teachers’
media and television literacy and their critical thinking dispositions. The quantitative research method
was used to collect the data. There were 166 prospective teachers from different programmes and grades
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in the participant group. There was a medium level positive relationship between prospective teachers’
critical thinking dispositions and their media and television literacy levels.

1.2. Research questions

In the literature, there are some studies that examined the relationship between teachers’ CTD and
other variables. However, there is a gap in the relationship between CTD of prospective English
language teachers and their media literacy skills. In other words, the relationship between CTD of these
students and how much they are literate in media has not been studied. So it can be said that this study
will contribute to this limited literature. So the purpose of this study is to investigate whether there is a
relationship between CTD of prospective English language teachers and their levels of media literacy
and if there is, how much these two variables are related to each other. For this purpose, the following
research questions were raised.

1. What are the critical thinking dispositions of prospective English language teachers?

2. What are the new media literacy levels of prospective English language teachers?

3. Is there any significant relationship between critical thinking dispositions of prospective English
language teachers and their levels of media literacy?

4. If there is a relationship between critical thinking dispositions of prospective English language
teachers and their levels of media literacy, to what extent is there a relationship?

2. Method
2.1. Participants

The main respondents and participants of this research are university students from two foundation
universities. These students are the students of the department of English language teaching. The
students are 1st, 2nd, 3rd and 4th degree students. They are the students who have been studying during
the 2019-2020 Spring Term. In the study, there are 31 male students (23%) and 104 female students
(%77). There are 34 1st grade students (25.2%), 37 2nd grade students (27.4%), 21 3rd grade students
(15.6%) and 43 4rd grade students (31.9%).

2.2. Instruments

This study has been a quantitative research study, and the data have been gathered through two
different instruments. They have been used in the past by many researchers and it has been proven that
they are strong tools when the researchers need to access to opinions of a wider community (Patton,
2005). One of these two questionnaires has been for CTD and the other one has been for media literacy
level. Particularly, CTD Scale (Semerci, 2016) and New Media Literacy Scale (Yavuz, 2018) are used
as the method of measuring the relationship between CTD of prospective English language teachers and
their levels of media literacy to attain the deeper knowledge.

CTD Scale by Semerci is very similar to California CTD Inventory-Turkish which was developed
by Koékdemir in 2003 and have been used by many researchers in the Turkish context. CCTDI was
originally invented by Peter A. Facione, Noreen C. Facione in 1992 and have been used many times by
many researchers. In CTD Scale by Semerci, there are 49 questions aiming to assess the CTD of
prospective English language teachers. In this questionnaire, the questions have been presented in the
form of items for prospective teachers to comment on a five-point Likert-type scale ranging from “totally
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disagree” to “totally agree.” 1 means totally disagree while 5 means totally agree. This scale is multi-
dimensional. There are 49 items and five subscales: metacognition (14 items), flexibility (11 items),
systematicity (13 items), tenacity-patience (8 items) and open-mindedness (3 items). The necessary
permission was obtained from Semerci (2016) to use this survey via e-mail.

NMT Scale, consisting of 60 items, was developed by Literat in 2014. She developed the scale in
accordance with Jenkins’ theoretical framework. The questions in this scale also have been presented in
the form of items for prospective teachers to comment on a five-point Likert-type scale ranging from
“strongly disagree” to “strongly agree’’. There are 5 scores for each question. 1 means strongly disagree
while 5 means strongly agree. Yavuz (2018) translated this questionnaire into Turkish and used it in her
own master thesis to assess NMT skills of prospective teachers. There are 40 questions in the Turkish
version and this version was used in this study. There are 40 items and eleven sub-scales: play (3 items),
simulation (3 items), performance (2 items), appropriation (3 items), distributed cognition (4 items),
multitasking (4 items), judgement (4 items), transmedia navigation (4 items), networking (4 items),
negotiation (4 items), and visualization (4 items). The necessary permission was obtained from Literat
(2014) and Yavuz (2018) to use this survey via e-mail.

2.3. Data collection procedures

Before the questionnaires were implemented to the participants, the required permission was
obtained from the rectorates of both universities. The implementation of the study was planned to be
face to face; however, because of Covid-19 pandemic conditions, the study had to be implemented
online. The participants were informed about the purpose of the study before the questionnaires were
implemented and participation of the study would be voluntary. They were also informed that all the
data would be used only for research study and the results would be kept confidential. The study was
implemented during the 2019-2020 academic year, spring term. The questionnaires were delivered to
the students by the lecturers of the faculty of education and answered by the prospective English
language teachers individually and online due to the current situation.

2.4. Data analysis

Analyses were made through IBM SPSS Statistics 23 package program. While evaluating the study
data, frequencies (number, percentage) were given for categorical variables and descriptive statistics
(mean, standard deviation, minimum, maximum) were given for numerical variables. The normality
assumption of numerical variables was examined with the Kolmogorov Smirnov normality test and it
was found to be normally distributed. For this reason, parametric statistical methods were used in the
study. Relationships between two independent numerical variables were interpreted by Pearson
Correlation coefficient. The differences between the two independent groups were examined by
Independent Sample T Test and the differences between more than two independent groups were
examined by One Way Variance Analysis (ANOVA). Tukey multiple comparison test was used because
there was difference in the result of One Way Variance Analysis (ANOVA). Statistical significance was
interpreted at the level of 0.05 in the analyses.

3. Results

The first question of the research was “What are the critical thinking dispositions of prospective
English language teachers?”. Table 1 shows average scores of critical dispositions of prospective
English language teachers.
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Table 1. The average scores of the CTD of prospective English language teachers

Average Star)da}rd Minimum Maximum Item Cronbach
Deviation Number  Alfa («)
Metacognition 4,19 0,459 3,14 5,00 14 0,803
Flexibility 4,15 0,501 2,73 5,00 11 0,796
Systematicity 3,99 0,542 2,54 5,00 13 0,820
Tenacity Patience 3,89 0,717 1,63 5,00 8 0,830
Open-Mindedness 3,90 0,689 1,00 5,00 3 0,581
Critical Thinking Disposition 4,02 0,483 2,37 5,00 49 0,939

As indicated in Table 1, the metacognition average of participants is 4.19 + 0.459, Flexibility 4.15 +
0.501, Systematicity 3.99 + 0.542, Tenacity Patience 3.89 = 0.717, Open-Mindedness 3.90 + 0.689 and
CTD average is 4.02. £ is 0,483 which means that prospective English language teachers have a high
level of CTD.

The second question of the research was “What are the new media literacy levels of prospective
English language teachers?”. Table 2 shows the average scores of NMT levels of prospective English
language teachers.

Table 2. The average scores of NMT levels of prospective English language teachers.

Play 3,99 0,821 1,00 5,00 3 0,712
Simulation 4,18 0,704 2,33 5,00 3 0,570
Performance 2,97 1,185 1,00 5,00 2 0,597
Appropriation 4,12 0,718 2,00 5,00 3 0,567
Distributed Cognition 4,18 0,586 2,00 5,00 4 0,550
Multitasking 3,63 0,992 1,00 5,00 4 0,783
Judgement 4,30 0,592 2,50 5,00 4 0,728
Transmedia Navigation 3,96 0,871 1,25 5,00 4 0,693
Networking 3,36 1,092 1,00 5,00 4 0,835
Negotiation 4,17 0,746 1,80 5,00 5 0,820
Visualization 4,34 0,615 2,00 5,00 4 0,644
NML 3,93 0,460 2,26 4,80 40 0,889

As shown in Table 2, the play average of participants is 3.99 + 0.821, Simulation 4.18 + 0.704,
Performance 2.97 = 1.185, Appropriation 4.12 + 0.718, Distributed Cognition 4.18 £ 0.586, Multitasking
3.63 £ 0.992, Judgment 4.30+0,592, Transmedia Navigation 3.96 + 0.871, Networking 3.36 + 1.092,
Negotiation 4.17 + 0.746, Visualization 4.34 &+ 0.615 and the average of NML is 3.93 + 0.460. It can be
said that prospective English language teachers have high level of NMT.

The third question of the research was “Is there any significant relationship between critical thinking
dispositions of prospective English language teachers and their levels of media literacy?”. Table 3 shows
the relationship between CTD of prospective English language teachers and their levels of media
literacy.
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Table 3. The relationship between CTD of prospective English language teachers and their levels of media

literacy
. o o Tenacity Open-
Metacognition Flexibility Systematicity . .
Patience Mindedness
492" .584™ .598™ .568™ .393™
Play
0.000 0.000 0.000 0.000 0.000
] ] 220" 236" 183" 0.129 0.120
Simulation
0.010 0.006 0.033 0.135 0.167
-177" -0.120 -0.106 0.040 0.102
Performance
0.040 0.165 0.221 0.646 0.239
o 399" .399™ 239™ 0.134 206"
Appropriation
0.000 0.000 0.005 0.121 0.017
Distributed 434" .368™ .368™ .381™ .268™
Cognition 0.000 0.000 0.000 0.000 0.002
o 0.133 .268™ 282" 270" .250™
Multitasking
0.125 0.002 0.001 0.002 0.004
542" .540™ 591™ AT76™ .256™
Judgement
0.000 0.000 0.000 0.000 0.003
Transmedia 397 453" 439™ 315™ .318™
Navigation 0.000 0.000 0.000 0.000 0.000
. 226" 247 .299™ .294™ 276™
Networking
0.009 0.004 0.000 0.001 0.001
o 227 273" 312" 201" 214"
Negotiation
0.008 0.001 0.000 0.019 0.013
429" 432" .408™ .309™ 258"
Visualization 0.000 0.000 0.000 0.000 0.002
0.000 0.000 0.000 0.000 0.000
*:p<0.05 **:p<0.01
r= Pearson Correlation Coefficient Relationship
. r Relationship Level
p= Level of Significance Direction
0.00 No relationship
r= - negative
0.01-0.29 Low
. relationship
0.30-0.69  Middle .
r= +  positive
0.70-0.99  High . .
relationship
1.00 Perfect relationship

As demonstrated in Table 3 there is a moderately positive and statistically significant relationship

between:

e Play scores and Metacognition, Flexibility, Systematicity, Tenacity Patience, Open-
Mindedness, CTD scores.
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e Appropriation scores and Metacognition, Flexibility, CTD scores. There is a low level of
positive and statistically significant relationship between Appropriation scores and
Systematicity, Open-Mindedness scores.

o Distributed Cognition scores and Metacognition, Flexibility, Systematicity, Tenacity
Patience, CTD scores. There is a low level of positive and statistically significant relationship
between Distributed Cognition scores and Open-Mindedness scores.

e Judgment scores and Metacognition, Flexibility, Systematicity, Tenacity Patience, CTD
scores. There is a low level of positive and statistically significant relationship between
Judgement scores and Open-Mindedness scores.

o Transmedia Navigation scores and Metacognition, Flexibility, Systematicity, Tenacity
Patience, Open-Mindedness, CTD scores.

¢ Negotiation scores and Systematicity scores.

e Visualization scores and Metacognition, Flexibility, Systematicity, Tenacity Patience, CTD
scores. There is a low level of positive and statistically significant relationship between
Visualization scores and Open-Mindedness scores.

e NMT scores and Metacognition, Flexibility, Systematicity, Tenacity Patience, Open-
Mindedness, CTD scores.

There is a low level of positive and statistically significant relationship between:
e Simulation scores and Metacognition, Flexibility, Systematicity, CTD scores.

e Multitasking scores and Flexibility, Systematicity, Tenacity Patience, Open-Mindedness,
CTD scores.

e Networking scores and Metacognition, Flexibility, Systematicity, Tenacity Patience, Open-
Mindedness scores. There is a moderately positive and statistically significant relationship
between Networking scores and CTD scores.

¢ Negotiation scores and Metacognition, Flexibility, Tenacity Patience, Open-Mindedness
scores.

There is a low level of negative and statistically significant relationship between
e Performance scores and Metacognition scores.

The results indicate that CTD and NML of for prospective English language teachers are related to
each other. The sub-dimensions in table 3 represent different skills. Though individuals might have some
of the skills of CTD and NML; however they are still critical thinker and media literate if they use it.
They are both vital for a teacher in other words, a good teacher must be able to think critically and be
media literate. They both complement each other in a classroom environment. A teacher who have high
level of CTD is never enough for his/her students if he/she cannot use media appropriately. Teachers
need the support of media to teach their subjects. To choose the best media, teachers need to be media
literate.

The fourth question of the research was “If there is a relationship between CTD of prospective
English language teachers and their levels of media literacy, to what extent is there a relationship?”.
Table 4 shows the extent of relationship between CTD of prospective English language teachers and
their levels of media literacy.
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Table 4. The extent of relationship between CTD of prospective English language teachers and their levels of
media literacy.

NML
r .583™
CTD
p 0.000
*:p<0.05 **:p<0.01
. . Relationship
r= Pearson Correlation Coefficient r Relationship Level Direction
p= Level of Significance 0.00 No relationship
r= - negative
0.01-0.29 Low
. relationship
0.30-0.69  Middle N
r= + positive
0.70-0.99  High . )
relationship
1.00 Perfect Relationship

As seen in Table 4 there is a moderately positive and statistically significant relationship between
CTD scores and NML scores (r = 0.583).

4. Discussion

The primary aim of the study was to investigate the relationship between CTD of prospective English
language teachers and their levels of media literacy. The findings indicated that the average of the CTD
scores of prospective English language teachers (4.02. + 0,483) are high which means that prospective
English language teachers have a high level of CTD. A similar finding was also found in the average of
the NMT scores of prospective English language teachers (3.93 + 0.460), which, again, indicates that
prospective English language teachers have a high level of NMT. The examination of the relation
between critical thinking dispositions and levels of media literacy of prospective English language
teachers yielded a positive and significant difference.

The results of this study are consistent with the related literature. Arke (2005) found a significant
positive relationship between media literacy scores and CTD scores, similarly Aybek (2016), found a
medium level positive relationship between prospective English teachers’ general CTD scores and the
media and television literacy scale literacy sub-dimensions. Also, Eristi and Erdem (2018) found a
medium level positive relationship between prospective English teachers’ CTD and media literacy
levels. Also, in the study it was observed that prospective English language teachers have a high level
of CTD and NMT levels which is in parallel with the results of Yavuz (2018).

5. Conclusions

In the 21 century, both CTD and NMT skills have become vital for teachers. As indicated in this
study, they are related to each other, and this relation makes them more important since both CTD and
NMT skills complement to each other and thus, use of them together in class maximises the learning.
When it comes to language teaching, a teacher not only teaches the language but also teaches the culture
of the language. To internalize all components of the language, only thinking is not enough; thinking
about thinking gains importance. On the other hand, the media has gained more importance than ever
before with ever increasing types and numbers and has assumed an important part in everyday lives of
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all the people. This is also reflected in education with the new forms of media promising new benefits
for teaching, specifically language teaching. They are also welcomed by the learners of this century
since they are directly born in those developments and expect to use them in every part of their lives
including school. Therefore, having critical thinking skills, being media literate and using these skills in
language classes have become the primary competencies for the teachers of this century.

6. Ethics Committee Approval

The authors confirm that the study does not need ethics committee approval according to the research
integrity rules in their country (Date of Confirmation: Sep 09, 2020).
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Appendix A. Elestirel (Kritik) Diisiinme Egilimi Ol¢egi
1-Hig katilmiyorum 2-Cogunlukla katilmiyorum 3-Kismen katiliyorum
4-Cogunlukla katiliyorum 5-Tamamen katiliyorum
. Yaptigim islerde ya da herhangi bir konuda zay1f oldugum noktalar varsa gidermeye galigirim.
. Davraniglarimin diger kisileri nasil etkilediginin farkindayim.
. Anlatilanlarda ya da okuduklarimda bilgiler arasindaki zitliklart bulabilirim.
. Alanimla ilgili bilgileri genisletmek i¢in ugragirim.
. Problemin nasil ¢6ziilecegine karar verdikten sonra mutlaka o ¢6ziimii denerim.

. Benim i¢in anlamli olan bilgileri ve fikirleri diizenli bir sekilde organize edebilirim.

~N SN WD

. Herhangi bir konuda diisiindiigiim zaman bir kaliba bagl kaldigim fark edersem bunu agsmaya
calisirim.

o]

. Duygularimin nasil ve ne zaman beni etkilediginin farkindayim.

9. Herhangi bir konuda ¢aligma yaparken karsima ¢ikan belirsizlikleri gidermeye ¢aligirim.
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11

12.
13.
14.
15.
16.
17.
18.

19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.

41.
42.
43.
44.
45.

. Calismalarimda uygun kriterleri, modelleri ya da kurallar1 uygularim.

. S6zli anlatimlan kurallarina uygun olarak yapabilirim.

Herhangi bir sey hakkindaki diisiincelerimi acikca ifade ederim.

Yagsamin diger alanlarina ve farkli diisiincelerine karsi merak duyarim.

Problemleri ¢dzerken orijinal ¢6ziim yollar1 kullanirim.

Fikirlerin ve diisiincelerin giivenilir olup olmadigini kontrol ederim

Bir 6dev hazirlarken gerekli olan tiim bilgilere ulasmaya ¢aligirim.

Problemin ¢6ziimii i¢in birden fazla farkli ¢6ziim yolu 6nerebilirim.

Herhangi bir caligmaya baslamadan 6nce verdigim kararlarin beni nereye gotiirecegini
diistiniiriim.

Caligmalarimi degerlendirirken mutlaka Slgiitlerden yararlanirim.

Herhangi bir konuda ihtiyacim olan bilgiye nasil ulasacagimi bilirim.

Olaylar1 ya da bilgileri karsilastirirken ayrintilara inebilirim.

Ogrendiklerimi diger alanlara uygulayabilirim.

Diger insanlarin fikirlerini dikkatli bir sekilde dinlerim.

fgilendigim konu ile ilgili olmayan bilgilerin farkinda olur ve onlar1 ayiklarim.
Fikirlerini dinledigim ya da okudugum kisinin ne anlatmak istedigini anlayabilirim.
Herhangi bir yazi okudugumda anafikri ¢abucak bulabilirim.

Kararlarimi vermeden diigiincelerimi kontrol ederim.

Derslerde tartismalara katilmaktan zevk aliyorum.

Herhangi bir ise baslamadan ya da karar vermeden 6nce nasil yapacagimi diigiiniir ve planlarim.
Problemi ¢6zmeden 6nce degisik agilardan gérmek igin ugrasirim.

Karsima ¢ikan zorluklari kolayca tantyabilirim.

Diistinmeden 6nce konugsmam ve yazmam.

Herhangi bir olayin ardinda yatan nedenleri aragtiririm.

Bilgileri analiz ederken degisiklikleri goz oniine alirim.

Kararlarimdan 6nce uygun verileri toplarim.

Derslerime ve ¢aligmalarima kars1 dikkatimi yogunlastirabilirim.

Neden ve sonuglariyla problemleri objektif olarak analiz edebilirim.

Bilgi, diisiince ve fikirleri daha iyi anlamak icin sorular sorabilirim.

Yaptigim ddevlere ya da iglere dort elle sarilirim.

Yaptigim islerin ne oldugunu daha iyi anlayabilmek i¢in onu dnce pargalara ayirir sonra tekrar
birlestiririm.

Kendime giivenirim.

Derslerimle ve derslerimin gerekleriyle siirekli ilgilenirim.

Herhangi bir isle ugrasirken bir engelle karsilagtigimda pes etmem.

Bir 6devi, projeyi ya da isi bitirdikten sonra onu degerlendiririm.

Yaptiklarimi genelde kusursuz ve tam yaparim.
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46. Caligmalarimda kendi kendimi motive edebiliyorum.
47. Higbir seyi dis goriiniisiine gore degerlendirmem.
48. Karar vermeden dnce yeterli veri toplarim.

49. Gerektiginde esnek davranmasini bilirim.

Appendix B. Yeni Medya Okuryazarhg Anketi
1-Hic¢ katilmiyorum 2-Cogunlukla katilmiyorum 3-Kismen katiliyorum
4-Cogunlukla katiliyorum 5-Tamamen katiliyorum
1. Bilgisayar1 kurcalarken ne oldugunu gorerek, kendi kendime yeni seyler 6grenirim.
2. Bir sorun ile karsilastigim zaman vazge¢meden once genellikle birkag farkli ¢6ziim yolu denerim.

3. Bir sorunu ¢dzmeye calisirken ¢ikmaza girdigimde bunu kisisel bir basarisizlik olarak degil yeni
bir seyler 6grenme firsati olarak gdriiyorum.

4. Insanlarin deprem veya giivenlik tahliyesi gibi kriz durumlarinda ne yapacaklarmi bilmeleri igin
simiilasyonlar 6nemlidir.

5. Second Life, SimCity, TheSims, FIFA ve TigerWoods PGA Tour gibi simiilasyon oyunlarini ve
faaliyetlerini begeniyorum.

6. Gergek hayatta yapamayacagim seylerin ( uzay mekigi ile aya gitmek veya savas ucagi kullanmak
gibi) simiilasyonlarina katilmak isterim.

7. Cevrimigiyken gercekte oldugumdan farkli bir insan oldugumu hissediyorum.
8. Bazi durumlarda kendin olmaman gerekiyor.

9. Ozgiin bir multimedya projesi hazirlarken sevdigim sanatgilarin sarki veya videolarindan
yararlanmanin yanlig bir sey oldugunu diisiinmiiyorum.

10. En sevdigim {inlii, sanat¢1 veya grup ile ilgili bir fan videosu hazirlayacak olsam, o kisiler bu
videoyu gordiigiinde biiyiik ihtimalle mutlu olurdu.

11. Genglerin, popiiler kiiltiir 6gelerini kendi 6zgiin yollar1 ile kullanmay1 6grenmeleri 6nemlidir.
12. igerisinde bulundugum ¢evrenin zekam iizerinde énemli bir rolii var.
13. Daha zeki olmak i¢in ¢evremden bir seyler 6grenmeye devam etmem gerekir.

14. Belirli bir konuyla ilgili daha fazla bilgi edinmek istersem kime soracagimi veya ne yapacagimi
bilmekte basariliyimdir.

15. Ogrenmeme veya ¢alismama yardimci olmasi igin yazim denetimi, hesap makinesi ve ansiklopedi
gibi araglar1 kullanmanin 6nemli oldugunu diisiiniiyorum.

16. Mizik dinlemek veya mesaj ¢ekmek gibi baska seylerle ilgilenirken bir yandan da isimi basaril1 bir
sekilde tamamlayabiliyorum.

17. Cevremde baska seyler olurken (6rnegin insanlarin konusmasi, televizyon, miizik,internet vb.)
dikkatimin dagilmasini dnleyip iizerinde ¢alistigim konuya odaklanabiliyorum.

18. Bilgisayar iizerinde calisirken ayni anda birden fazla uygulamanin agik olmasindan hoslanirim.

19. Benim jenerasyonum ¢oklu gérev (ayn1 anda birden fazla is yapmak) konusunda basarili bir
jenerasyon.
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20. internet ortaminda buldugum bilginin dogru ve giivenilir olup olmadigina etkin bir sekilde karar
verebilirim.

21. ilgilendigim konu ile ilgili genel bir bakis agis1 elde etmek igin televizyon, internet ve sosyal
medya gibi bir¢ok kaynaktan bilgi toplarim.

22. internette bir seyler arayip binlerce sonugla karsilastigimda hangilerinin benim igin en faydali
bilgiler olduguna etkin bir sekilde karar verebilirim.

23. Aradigim seyi bulmak i¢in arama motoruna dogru kelimeleri yazabilirim.

24. En sevdigim programlar, aktorleri ve miizisyenleri televizyon, magazin dergileri, internet,
Facebook ve Twitter gibi farkli platformlar ve ortamlar tizerinden takip ediyorum.

25. Ayni hikayenin miizik, oyunculuk, yazi ve ¢izim gibi farkli yontemlerle anlatildigini hayal
edebilirim.

26. En sevdigim televizyon programlarinin ve gruplarin internet sitelerini (resmi ve fanlar tarafindan
hazirlanan) siklikla ziyaret ediyorum.

27. Televizyonda gordiigliim bir seyi merak edersem daha sonra bu konuyu internette arastiririm.

28. En sevdigim baglantilari veya yaratici ¢calismalarimi Facebook, Youtube veya Twitter gibi sosyal
medya sitelerinde paylasmaktan hoslaniyorum.

29. Sosyal medya hesaplarimda (Orn: Facebook, Twitter, Instagram, blogger vb.) siklikla baglant:
paylasiyorum.

30. Online oldugumda kendimi toplumun bir pargasi olarak gérmekten hoslaniyorum.

31. Arkadaslarimla sadece gergek hayatta degil sosyal aglar yoluyla da baglantida olabilmem
onemlidir.

32. Internetteki ve/veya video oyunlarindaki deneyimim, beni farkli kisilere kars1 daha anlayish hale
getirdi.

33. Internetin, farkli gegmislere sahip olan ve farkl1 yerlerden gelen kisileri tanimak konusundan ¢ok
onemli bir firsat sundugunu diistiniiyorum.

34. Diinyanin farkli yerlerindeki insanlarla ¢evrimigi olarak veya sosyal medya iizerinden etkilesime
gecebildigim i¢in mutluyum.

35. Internette gezinerek, cevrimigi oyunlar oynayarak, ¢evrimici topluluklara veya forumlara katilarak
farkli kiiltiirler hakkinda yeni bir seyler 6greniyorum.

36. Internet kullanmanin ve/veya video oyunlar oynamanin insanlar1 diger kiiltiirlere daha agik hale
getirdigini diistiniiyorum.

37. Goztimde canlandirabildigim seyleri daha iyi anladigimi hissediyorum.

38.1s veya okul igin bir proje hazirlarken olabildigince ¢ok resim, grafik ve sema kullanmaktan
hoslantyorum.

39. Resim, grafik, sema ve diger gorsel araglardan bilgi edinmek konusunda basarili oldugumu
diisiiniiyorum.

40. Google Haritalar ve/veya Google Earth gibi uygulamalarin ¢ok kullanigli oldugunu diistiniiyorum.
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Ingilizce dgretmen adaylarinin elestirel diisiinme egilimleri ve yeni medya

okuryazarlig1 seviyeleri arasindaki iligki

Oz

Ogretmenlik meslegi dogasi geregi ogretmenlerin siirekli olarak kendilerini gelistirmelerini, ¢agin getirdigi
yenilikleri takip edip gerektirdigi yeterliliklere sahip olmalarini, kendilerini giincel tutmalarini gerektirmektedir.
Teknoloji basta olmak {izere bir¢ok alanda gelismelerin hiz kazandigi ¢agimizda bu ihtiyag, toplumlarin
sekillenmelerindeki katkilar1 diisiiniildiigiinde 6gretmenler i¢in oldukg¢a hayatidir. Son dénemde gelisen teknoloji
ile birlikte 6gretmenlerin ortaya ¢ikan yeni medya kiiltiiriinii 6grenip, derslerinde etkili kullanimlar1 biiyiik 6nem
arz eder hale gelmistir. Diger yandan yasanan bu hizli gelismeler kavram olarak ¢ok eskilere dayanan elestirel
diistinmenin bir beceri olarak 6gretmenler tarafindan kazanilmasi giiniimiizde daha 6nemli hala gelmistir. Bu
noktada bu her iki becerinin de dncelikli olarak dgretmen yetistirme programlarinda ele alinmasinin énemine
yonelik degerlendirmeler yapilmaktadir. Yapilan bu degerlendirmeler dogrultusunda bu calismada, iki vakif
{iniversitesinin egitim fakiiltelerinde 6grenim goren Ingilizce 6gretmen adaylarinin elestirel diisiinme egilimleri ile
medya okuryazarligi seviyeleri arasindaki iligkiyi incelenmistir. Aragtirma sonucunda arastirmaya katilan
adaylarin yliksek seviyede elestirel diisiinme ve yeni medya okuryazarligi becerilerine sahip olduklari, bu iki beceri
arasinda orta diizeyde olumlu bir iliski oldugu goriilmiistiir.

Anahtar sozciikler: elestirel diisiinme egilimi; medya okuryazarlig:; ingiliz dili 6gretimi
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