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Abstract

The purpose of the study was to investigate the factors and level of motivation for learning English among Aliya
madrasah students in Bangladesh. The study also explored to find out the differences in students’ motivation for
learning English as L2 based on the gender of the students, parents’ education level, and monthly family income
of their parents. The data for this study was collected via a questionnaire survey among 300 participants selected
through a simple random method from six Aliya madrasahs. The Adapted Attitude Motivation Test Battery
(AMTB) questionnaire of Gardner (1985, 2004) was employed in this study. The data for this study was analysed
quantitatively such as descriptive statistics, independent sample T-test, and one-way ANOVA using (SPSS)
version 25 as a statistical tool. The results showed that most of the students were instrumentally motivated for
learning English than integrative motivation and their motivation level was high. The analysis also showed that
there was a statistically significant difference in their motivation for learning English based on their parents'
monthly family income, and their parents’ education level. However, the result revealed no significant difference
in their motivation for learning English with regard to gender. On the basis of the results, the implications were
discussed concerning students’ motivation for learning English.
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1. Introduction

English is considered as a lingua franca and a global language or imperative language
(Ashrafuzzaman, Ahmed, & Begum, 2021), as Crystal (2003) states that the English language is
widely used in a large number of areas such as commerce, science, education, medicine, aviation,
tourism, business, and international communication all over the world. Over 350 million people
consider English as their first language and approximately above 430 million people claim it their
second language (Wil, n.d.). In many countries, people consider it as a foreign language and teaches it
as a compulsory subject from the primary education to the higher secondary level or even teaches it as
a foundation course at the tertiary level of education. In Bangladesh, it is considered either as a second
language (Golam & Kusakabe, 2018) or a foreign language (Akteruzzaman & Islam, 2017) since
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nothing is clearly mentioned regarding the status of English in the constitution of Bangladesh (Zaaira,
2020). But it is a frequently used language after Bangla, the national language, in the government and
non-government offices, education, and jobs. Thus its value or importance in Bangladesh is
interminable.

Realizing the importance of English in Bangladesh, this language is taught as a compulsory subject
in all the streams of education including general education, vocational education, and madrasah
education. In Aliya madrasah, one of the sub-streams in the madrasah stream, English is taught right
from the primary level. Aliya madrasah students follow the English curriculum, syllabus, and materials
same as the students of general and vocational streams. Moreover, their duration of learning English is
equal to the students of the general and vocational streams. Despite this, Aliya madrasah students are
criticized by a section of the society in media and social media for their deficiency of proficiency in
English. It is claimed that madrasah students are less proficient in English compared to the students of
other streams. For example, Prof. Mesbah Kamal claims, “Madrasah students who are admitted to
Dhaka University possess proficiency in English equivalent to the proficiency of class IV level
students of general education stream” (Haque, 2018). Because of such a hypothetical claim, the
madrasah students are often deprived of many opportunities including higher education and jobs. As
Mamun and Shaon (2018) say that though the Aliya madrasah education is equivalent to the general
education, the Aliya madrasah students face difficulties and discrimination in getting mainstream jobs
in Bangladesh. Similarly, respecting the higher education the madrasah students were denied
undergraduate admission in some specific subjects such as Bangla, English, and Economics in spite of
securing good positions like the 1st, 2nd, 5th, 6th, 7th, and 9th (Protibedok, 2014). Even the Aliya
madrasah students are found to obtain good results in the public examinations like Dakhil and Alim, as
Report (2018) states, while the HSC pass rate for the technical board is 75.5 percent, the Alim
(equivalent to Higher Secondary Certificate) pass rate is 78.67 percent. While the madrasah students
are found to perform so well in the public examinations as well as in the university admission tests, it
is a matter of concern why their proficiency in English is suspected and why they are denied of
opportunities for this suspected deficiency of proficiency. It is often said that since the madrasah
education gives emphasis on learning of the Arabic language and Islamic studies, the students may be
found reluctant in learning English. Thus, the suspected deficiency of proficiency is often attributed to
a number of factors including motivation for learning English since motivation is found to be
associated with proficiency. Hence, this paper explores the Aliya madrasah students’ motivation for
learning English and the constraints that influence their motivation.

1.1 Literature review

Motivation is an important phenomenon associated with learning an L2. Generally, it is a complex
psychological process, an internal drive that induces an individual to perform an activity, as Dornyei
(2001, p. 7) says, “Motivation explains why people decide to do something, how hard they are going
to pursue it, and how long they are willing to sustain the activity.” Similarly, Huitt (2011, p.1)
perceives motivation as a desire, an internal state that activates behaviour, intensify it, and gives it a
goal-oriented direction. Ryan and Deci (2000, p. 54) also opine that "to be motivated means to be
moved to do something”. All these notions suggest that an increase in motivation enhances activities,
but lack of motivation decreases activities. Thus, with regard to learning an L2, motivation is found to
play a significant and crucial role, as Ulfa and Bania (2019) opine, “Motivation is a key in learning
other languages.” Rubrecht and Ishikawa (2012) also say that motivation for learning an L2
demonstrates how hard a person works to learn the language and how happy he/she is with the tasks.
While the abundance of motivation enhances the success of learning a new language (Gardner, 2001),
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lack of motivation is the main barrier in learning the language (Azar & Tanggaraju, 2020). This clearly
indicates that motivation constraints L2 learning.

Motivation is mainly found to be either integrative or instrumental or both. Integrative motivation
refers to the learners’ desire to assimilate in the target culture as well as the social life of the target
language community (Brown, 1994; Rozmatovna, 2020), as Saville (2006) opines that socialization or
participation in the target language community encourages learners to learn a second language. In this
connection, Masgoret and Gardner (2003) opine that learners who are motivated integratively have
their tendency to accept other language group as well as showing positive attitudes in the learning
process. Hudson (2017) finds that integrative motivation provides valuable insights about learning
English among the overseas learners at New College Lanarkshire. This integrative motivation,
according to Deci and Ryan (1985), is intrinsic since the learners develop content understanding, tend
to enjoy the learning experience, and be more tenacious in their aims. The instrumental motivation,
however, refers to the desire for learning a language for some particular beneficial purposes or external
rewards such as passing examinations, securing admission into better universities/colleges, or getting a
good job, as Lambert (1974, p. 98) says that people learn an L2 considering "the practical value and
advantages of learning a new language". Thus, Ryan and Deci (2000) claim that this type of
motivation is extrinsic motivation that centres on the rewards of activity rather than pleasure.

While some studies identify the effects of instrumental motivation in L2 learning, other studies find
out the effects of integrative motivation, and some other studies still observe the effects of both the
instrumental and integrative motivations. For example, while Hong and Ganapathy (2017) observed
that ESL Malaysian students’ proficiency in English was influenced more by their instrumental
motivation compared to their integrative motivation, Engin (2009) found in Turkey that integrative
motivation is more effective than the instrumental motivation in learning English as L2. Yu and
Downing (2012) however found in China that non-Asian students were highly integratively motivated,
but Asian students were highly instrumentally motivated to learn English. While these studies identify
the influence of either motivation, Wallace, and Leong (2020) found that EFL Chinese students
demonstrate high instrumental as well as integrative motivation for learning English. Similarly, Zhang,
Dai and Wang (2020) also found that proficiency in English of the English major university students in
China is constrained by their integrative and instrumental motivations. Above all, the findings of these
studies suggest that whatever its type or nature, motivation is found to have a crucial role in learning
English as an L2.

The effects and intensity of motivation in learning an L2 are, however, found to be constrained by
different factors such as gender, ethnicity, age, parental influence, and income. As far as gender is
concerned, Daif-Allah and Aljuma (2020) found that females have more motivation to learn English
than the males while Daud, Wong, Ghani, and Ramli (2021) found that males received more Arabic
proficiency than females though some studies concluded with no significant difference in motivation
for learning L2 in terms of gender (Ozer, 2019). Respecting the parents’ education level, Iwaniec
(2018) observed differences in motivation for learning an L2. Butler (2015) also found the variation of
motivation for learning an L2 in terms of parents' education level. Besides, Butler (2015) observed that
parents’ income also affects motivation for learning an L2.

A review of related literature suggests that effects of motivation on L2 learning and motivational
factors are found to be studied across different contexts in the world, but these phenomena have not
been explored yet with reference to the madrasah students in Bangladesh. Since madrasah students are
criticized for their hypothesized deficiency of proficiency in English and deprived of many
opportunities including higher education and jobs for this, it is worthy to explore the nature and level
of their motivation for learning English along with the factors that constraint their motivation.
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1.2 Research questions

The objectives of the current study are to find out the obstacles to learn English centering on the
motivational issues among madrasah students in Bangladesh. For this reason, the following questions
are formulated:

(1) What are the factors that motivate Aliya madrasah students in Bangladesh to learn the English
language?
(2) What are the levels of motivation for learning English of Aliya madrasah students in
Bangladesh?

(3) To what extent do Aliya madrasah students’ motivation for learning English differ based on
gender, monthly family income of their parents, and education status of their parents in  Bangladesh?

2. Method
2.1. Research Design

The researchers used a quantitative research design in this study. Quantitative research design
focuses on the collection and analysis of numerical data to provide an overview of groups of people or
a particular phenomenon (Mertler, 2018). The study was designed as a model of the survey while it
provided a numerical or quantitative account of tendencies, views, or motivation on a sample selected
from the population. This research design implied collecting data from a sample selected at a single
point in time to represent the total population.

2.2. Participants

The research was conducted in Rangpur district, Bangladesh. The population of the study consisted
of Alim level students of the Aliya madrasah in Bangladesh. A sum of 300 students was selected as a
sample from six Aliya madrasahs through a simple random sampling method. An account of the
sample of this study is shown in Table 1. The sample included both males (51.3%) and females
(48.7%). Table 1 shows that the education level of the parents of the participants ranges from below
SSS (Secondary School Certificate)/Dakhil to postgraduate/Kamil and the monthly family income
ranges from below Tk.10000 to Tk. 50000/above.

Table 1. Demographic profile of the participants

Description Group Frequency (N= 300) Percentage (%)
o Male 154 51.3
Gender of the participants
Female 146 48.7
Postgraduate /Kamil 22 7.3
Undergraduate /Fazil 54 18.0
Parents’ education level HSC/Alim 113 37.7
SSC/Dakhil 53 17.7
Below SSC/Dakhil 58 19.3
BDT 50000/above (high) 43 14.3
o BDT 20000-49000 (middle 75 25.0
Monthly family income .
high)
BDT 10000-19000 (middle 117 39.0
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low)
BDT Below 10000 (low) 65 22.0

2.3. Instrument

The instrument of this research was a questionnaire adapted from Gardner’s (1985, 2004) Attitude
Motivation Test Battery (AMTB) in line with the research objectives. The questionnaire had two parts:
the first part comprised the background information of the participants including their gender, parents’
status of education, and monthly family income, and the second part consisted of 10 items with two
sub dimensions (instrumental and integrative) of motivation. To assess the content validity, the
instrument was sent to experts and their feedback and comments were incorporated into this study. In
guestionnaire, the respondents gave their opinion based on 5-point Likert scale that is, 1 = strongly
disagree, 2 = disagree, 3 = neutral, 4 = agree, and 5 = strongly agree. The researchers translated the
English version questionnaire to Bangla by a professional translator. The translation was performed
because the participants were not adequately fluent in English. Besides, it was translated into Bangla to
avoid the probability of confusion of the English questionnaire. The Cronbach Alpha value for
instrumental motivation was .81, and integrative motivation .71.

2.4. Data collection procedures

Prior to collect data for this study, it was confirmed by the participants via filling out a consent
form that they were participating in the study voluntarily and they had no objection to participate in
this research. It was assured to the participants that their information will remain firmly confidential
and the data will be used for the research purposes only. A prior permission was obtained from the
authority of the concerned madrasah also. The questionnaires were administered in the classrooms of
the selected madrasahs and so, the participants were informed to be present in the classroom to ensure
their participation. One of the researchers were present in the class during the data collection
procedures to explain the ambiguity if the participants encountered. The participants were given
adequate time to complete the questionnaires. Finally, the researcher collected the completed
questionnaires from the participants with giving thanks.

2.5. Data analysis

To analyse, the data given by the respondents were computed and analysed by using the statistical
tool SPSS. To find out participants’ motivational factors for learning English and their level of
motivation, descriptive statistics were applied. The mean scores of the data were calculated and
categorized as: very high = 4.5 - 5.0, high = 3.5 — 4.49, average = 2.5 — 3.49, low = 1.5 — 2.49, and
very low = 1.0 — 1.49, following Degang (2010) and Kitjaroonchai (2012), to determine the types and
levels of participants’ motivations for learning English. Before analysing, the normal distribution of
the collected data was checked and found that the data were normally distributed. To identify the
differences in participants’ motivations for learning English in terms of their gender, parents’
education level, and monthly family income an Independent sample t-test and one way ANOVA
analysis was conducted.

3. Results

This part shows the findings of item analysis that related to participants’ motivation for learning
English.
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Table 2 shows the overall mean score of motivation (M = 4.22) which indicates that the students
are highly motivated for learning the English language. While their instrumental and integrative
motivations individually as well as their averages are found to be high, their instrumental motivations
are higher compared to their integrative motivation.

Table 2. Overall mean and average mean for instrumental and integrative motivation

Motivation category Mean Level of motivation
Instrumental motivation 4.30 High
Integrative motivation 414 High
Overall motivation 4.22 High

Frequency counting of the Items 1 to 5 presented in Table 3 shows participants’ instrumental
motivation for learning the English language. The table shows that 87.3% (A=56.3% & SA=31.0%) of
the participants opine that they have to learn English because they want to pass English courses (Item
1). Though a very few of them are found to remain neutral in their opinion respecting this issue, a
highly insignificant percentage of them are found to disagree with the view. With regard to Item 2,
most of the participants (94.6%, i.e., A=57.3% & SA= 37.3%) feel that they want to learn English
because they would like to study in a university where courses are taught in English. None of them are
found to disagree with this opinion, though a very negligible percentage of them remained neutral in
their opinion. It is also seen in the table relating to the Item 3 that 83% of the participants (A=48.0% &
SA=35.0%) want to learn English as it will help them to go abroad for higher studies. Though some of
them remained neutral on this issue, no one of them are, however, reported to disagree with the view.
In relation to the Item 4, most of the participants, that is, 94% (A=45.7% & SA=48.3%) hold the view
that they want to learn English as it is useful to get a good job. While a very few percentages of the
participants disagree with this view, an almost unmentionable percentage of them are found to remain
neutral. Similar to the Item 4, most of the participants, that is, 94.6% (A=42.3% & SA=52.3%) believe
with reference to the Item 5 that they want to learn English because with proficiency in English they
can work globally. Although a very little percentage of the participants show a neutral stance regarding
the issue, almost negligible percentages of them are found to disagree with this view.

In short, it is apparent from the table that the participants hold highly positive instrumental
motivation for learning the English language. Though the mean score for each item is found to vary
slightly from one another, the average of the mean scores is 4.30, which could be an indication of their
high instrumental motivation for learning the language according to the mean range categories
mentioned in the section 2.4 above.

Table 3. Instrumental motivation of the participants for learning English

Item SD D N A SA M Level of
motivation
Item 1 - 2.0 10.7 56.3 31.0 4.16 High
Item 2 - - 5.3 57.3 37.3 4.32 High
Item 3 - - 17.0 48.0 35.0 4.18 High
Item 4 - 1.0 5.0 45.7 48.3 441 High
Item 5 0.3 - 5.0 42.3 52.3 4.46 High

Note: SD=Strongly Disagree, D= Disagree, N=Neutral, A=Agree, SA=Strongly Agree, M=Mean, Item 1:1 have to learn the English language because | want to pass English

courses, Item 2: | want to learn the English language because | would like to study in a university where courses are taught in English language, Item 3: | want to learn the
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English language because it will help me to go abroad for higher studies, Item 4: | want to learn the English language because it is useful to get a good job, Item 5: | want to

learn the English language because with proficiency in English I can work globally.

Frequency counting of the Items 6 to 10 presented in Table 4 demonstrate participants' integrative
motivation for learning English. It can be seen from this table that the majority of the participants
(82%, i.e., A=47.7% & SA=34.3%) are of the view with reference to the Item 6 that they want to learn
English because they want to converse with English speakers. While a few of them are found to hold a
neutral stance, a highly negligible percentage are found to disagree with this view. With regard to the
Item 7, while a substantial number of the participants (79.3%, i.e., A=58.3% & SA= 21.0%) want to
learn English to communicate with foreigners, some of them are found to remain neutral but almost a
negligible percentage of them express their disagreement with this view. Whereas a sizable number of
the participants (89.3%: A=50.3% & SA=39.0%) want to learn English to know the culture of the
English-speaking countries (ltem 8), a very little percentage of them hold a neutral stance and a nearly
negligible percentages of them are reported to disagree with the perception. Likewise, with regard to
the Item 9, while 85% (A=47.0% & SA=38.0%) of the participants feel to learn English with an aim to
live in an English speaking country, a very low percentage of them are neutral about this view and
almost an unmentionable percentage of them are found to disagree with the idea. Concerning the Item
10, it can also be seen from the table that 78.6% (A=43.3% & SA=35.3%) of the participants like to
learn English to use social media (e.g., Facebook, Whatsapp, Twitter) in English and watch English
TV programs. Though some of them are found to remain neutral regarding this view, a highly
insignificant percentage of them are found to disagree with this idea.

In brief, it appears that the participants demonstrate highly positive integrative motivation for
learning English. Despite slight variation in the mean score of individual items, the average mean
score is 4.14, which suggests, according to the motivation range categories mentioned in the Section
2.4 above, the high integrative motivation of the participants for learning the language.

Table 4. Integrative motivation of the participants for learning English

Item SD D N A SA M Level of
motivation
Item 6 - 1.3 16.7 47.7 34.3 4.15 High
Item 7 0.7 2.0 18.0 58.3 21.0 3.97 High
Item 8 - 0.3 10.3 50.3 39.0 4.28 High
Item 9 0.3 - 14.7 47.0 38.0 4.22 High
Item 10 - 3.7 11.7 43.3 35.3 4.10 High

Note: SD=Strongly Disagree, D= Disagree, N=Neutral, A=Agree, SA=Strongly Agree, M=Mean, Item 6: | want to learn the English language because | want to
converse with English speakers, Item 7: | learn the English language because | want to communicate with foreigners, Item 8: | learn the English language because | want to
know the culture of English-speaking countries, Item 9: I learn the English language because | would like to live in an English speaking country, Item 10: | like to learn the

English language because | want to use social media (e.g Facebook, Whatsapp, Twitter) & watch TV programs made in English.

Table 5 and 5.1 present independent samples t-test results which indicate whether students’
motivation differ based on their gender. Table 5 shows that male students (M = 4.25, SD = .37) scored
slightly higher than the females (M = 4.19, SD = .35) but Table 5.1 suggests, based on the findings of
independent samples t-test, t (298) =1 .36, p = .175, 95% CI [-0.02, 0.14], no significant difference of
motivation between male and female students at alpha level of .05.
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Table 5. Group Statistics

Gender N Mean Std. Deviation Std. Error Mean
Motivation Male 154 4.2545 .3785 .0305
Female 146 4.1973 .3509 .0290

Table 5.1. Independent Samples Test

Levene's Test
for Equality
of Variances t-test for Equality of Means

95% Confidence
Interval of the
Mean Difference
Sig. (2- Differenc Std. Error
F Sig. t df tailed) e Difference Lower  Upper
Equal variances 1.254 .264 1.357 298 176 .05729 .04220  -0.02577 .14034
assumed
Motivation
Equal variances 1.360 297.855.175  .05729 .04212  -0.02560 .14017

not assumed

Table 6 and 6.1 represent the findings of the one-way ANOVA to decide whether students’
motivation differs based on the monthly family income of their parents. Table 6 shows that there is a
statistically significant difference in their motivation in relation to their parent’s monthly family
income F(3,296) = 6.59, p< .05, since the significant value (p = .000) is smaller than a at .05 level.

Table 6. ANOVA

Sum of Squares  df Mean Square F Sig.
Between Groups 1.778 3 .593 6.591 .000
Within Groups  26.621 296 .090
Total 28.400 299

Furthermore, Table 6.1 presents the Post Hoc analysis to determine group difference. The table
demonstrates that there is a statistically significant difference in motivation for learning English
between groups of BDT 500000/above and BDT 10000-19000 (p =.000), BDT 500000/above and
Below BDT 10000 (p =.000), BDT 20000-49000 and BDT 10000-19000 (p =.000), BDT 20000
49000 and Below BDT 10000 (p =.000), since the p value is less than Alpha level (p <.05). There is a
meaningful difference between these groups which means that the participants belonging to the high-
income parents demonstrate a high motivation for learning English than the participants belonging to
the low-income parents.
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Table 6.1. Post Hoc (Multiple Comparisons)

Tukey HSD

(1) Monthly Family

(J) Monthly Family ~ Mean Difference

95% Confidence

Interval

Upper

Income Income (1-J) Std. Error  Sig. Lower Bound Bound
20000-49000 .02538 05736  .971 -.1228 1736

500000/above(BDT) 10000-19000 .15046" .05348  .027 .0123 .2886
Below 10000 .20033" .05895  .004 .0480 .3526

500000/above -.02538 05736 971 -.1736 1228

20000-49000(BDT) 10000-19000 .12508" .04436  .026 .0105 .2397
Below 10000 .17495" .05082  .004 .0436 .3063

500000/above -.15046" .05348  .027 -.2886 -.0123

10000-19000(BDT) 20000-49000 -.12508" .04436  .026 -.2397 -.0105
Below 10000 .04987 .04639  .705 -.0700 1697

500000/above -.20033" .05895  .004 -.3526 -.0480

Below 10000(BDT) 20000-49000 -.17495" .05082  .004 -.3063 -.0436
10000-19000 -.04987 .04639  .705 -.1697 .0700

*The mean difference is significant at the 0.05 level.

Note: BDT= Bangladesh taka

78

Table 7 and 7.1 represent the findings of the one-way ANOVA which help to decide whether
students’ motivation differs based on education level of their parents. Table 6 shows that there is a
statistically significant difference in their motivation with regard to their parent’s education level
F(4,295) = 4.23, p < .05, since the significant value (p =.002) is smaller than a at .05 level.

Table 7. ANOVA

Sum of Squares  df Mean Square F Sig.
Between Groups 1.541 4 .385 4.230 .002
Within Groups  26.859 295 .091
Total 28.400 299

Moreover, the significance of group difference can be found from the Post Hoc analysis shown in
Table 7.1. The table demonstrates a statistically significant difference in motivation for learning
English between groups of Postgraduate/Kamil and Below SSC/Dakhil (p =.006), Undergraduate/Fazil
and HSC/Alim (p =.025), Undergraduate/Fazil and SSC/Dakhil (p =.000), Undergraduate/Fazil and
Below SSC/Dakhil (p =.000), HSC/Alim and SSC/Dakhil (p =.004), HSC/Alim and Below
SSC/Daknhil (p =.000) since the p value is less than Alpha level (p <.05). This means that the students
with parents who have a higher education have a higher motivation for learning English than the

students with parents who have low education.
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Table 7.1. Post Hoc (Multiple Comparisons)

Tukey HSD
95% Confidence
Interval
() Parents Education (J) Parents Mean Upper
Status Education Status Difference (I-J) Std. Error  Sig.  Lower Bound Bound
Undergraduate/Fazil -.01760 07632  .999 -.2271 1919
Postgraduate/Kamil HSC/Alim .01955 .07032  .999 -1734 2125
SSC/Dakhil 12343 .07653  .490 -.0866 3335
Below SSC/Dakhil 17282 .07555  .152 -.0346 .3802
Postgraduate/Kamil .01760 07632  .999 -.1919 2271
Undergraduate/Fazil HSC/Alim .03715 04992  .946 -.0999 1742
SSC/Dakhil .14103" .05834 114 -.0191 3012
Below SSC/Dakhil .19042" .05706  .008 .0338 3470
Postgraduate/Kamil -.01955 07032  .999 -.2125 1734
HSC/Alim Undergraduate/Fazil -.03715 04992 946 -1742 .0999
SSC/Dakhil .10388 .05024  .237 -.0340 2418
Below SSC/Dakhil .15327" .04874  .016 .0195 .2870
Postgraduate/Kamil -.12343 .07653  .490 -.3335 .0866
SSC/Dakhil Undergraduate/Fazil -.14103 .05834 114 -.3012 .0191
HSC/Alim -.10388 .05024  .237 -.2418 .0340
Below SSC/Dakhil .04939 05734 911 -.1080 .2068
Postgraduate/Kamil - 17282 07555 152 -.3802 .0346
Below SSC/Dakhil  Undergraduate/Fazil ~ -.19042" .05706  .008 -.3470 -.0338
HSC/Alim -.15327" .04874 016 -.2870 -.0195
SSC/Dakhil -.04939 05734 911 -.2068 .1080

*The mean difference is significant at the 0.05 level.

4. Discussion

The principal focus of the current study was to identify factors that motivate Aliya madrasah
students for learning English. From the analysis of the collected data, the researchers have obtained a
clear picture of the motivational factors that promote the learning process of the madrasah students the
most. Concerning the first research question, this study shows that the students hold high instrumental
and integrative motivations for learning English. Their high instrumental motivation could be
attributed to the fact that they learn English for their pragmatic purposes including achieving academic
success and getting a good job. They seem to perceive the English language as an instrument to gain
success and benefits. This finding is similar to other studies such as Aliakbari and Monfared, 2014; Al-
Ta’ani, 2018; Hong and Ganapathy, 2017; and Hussain and Masum, 2016. These studies found that the
students are instrumentally motivated for learning an L2 compared to other types of motivation.
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Students who are motivated instrumentally for learning English are found to learn English for practical
purposes such as to get a suitable job, to join a university, or to achieve academic success. Their high
integrative motivation for learning English however could be explained with reference to their desire
for participation in global social media communication and global migration. As they are reported to
use English for social media communication, English is gradually turning into their common language
of everyday communication. It is said that those who possess high integrative motivation for learning
English may use English naturally with their friends or family members meaning that English is a
common language in their linguistic ecology. This finding aligns with the findings of some other
studies such as Kadir et al. (2020) and Strong (1984).

Respecting the second research question, the findings demonstrated that though the respondents
had overall high instrumental and integrative motivation for learning English, their instrumental
motivation was stronger compared to their integrative motivation. This finding is also in line with
some other studies such as Al-Ta’ani (2018); Daif-Allah and Aljuma (2020); Kadir et al. (2020); and
Wallace and Leong (2020). These studies also confirmed that participants’ instrumental motivation
level was higher compared to their integrative motivation level. However, the participants’ level of
integrative motivation was not low.

Related to the third research question, the study revealed that the madrasah students’ motivation did
not significantly differ with regard to their gender. This finding is similar to Ozer (2019). Ozer (2019)
found no significant motivational difference based on gender. However, Daif-Allah and Aljuma (2020)
obtained a different result that contradicts with the findings of the current study. They uncovered that
female student were highly motivated to learn English than the males.

Parents’ monthly income was, however, found to contribute significantly to learners’ motivation.
This result is also similar to the study conducted by Butler (2015). Her study revealed that the higher
SES (includes such as income) background students show higher motivation compared to the lower
SES students. So, it appears that income has an influence in determining students’ motivation for
learning English.

Parents’ education level was also identified as a significant factor for learners’ motivation for
learning English. The study showed that the children whose parents had higher education were more
motivated to learn English compared to the children whose parents had low education background.
The result is also in line with the study such as Butler (2015) and Iwaniec (2018). Iwaniec (2018)
found that those students whose parents have higher education are more motivated to learn English
compared to the students whose parents have lower education levels. Hence, it is apparent that parents'
education level can constraint students’ motivation for learning an L2.

5. Conclusions

This study added relevant insights into the existing body of knowledge about the types and levels
of motivation for learning an L2 such as English. It shows that most of the participants hold high
instrumental and integrative motivation for learning English through their instrumental motivation was
stronger than their integrative motivation. The study also revealed that though there was no significant
difference in their motivation in terms of their gender, their motivations were found to significantly
vary with reference to their parents' education level and their parents' monthly income. These findings
have important implications for both the teachers and students. Students should focus on enhancing
their motivations for learning the language with positive attitudes. They should continue learning and
using English with joy both inside and outside the class and they should not consider it an additional
load or burden. The English teachers also must try to enhance students' motivation for achieving
desired goals in learning English. They should make English class enjoyable by adapting a variety of
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teaching materials, methodologies, and techniques to enhance students' motivation for learning
English.

This study has its limitations. The study focused on exploring the motivation of the Alim level
Aliya madrasah students only and hence, the results of this study may not be applicable for other
streams of education in Bangladesh. Besides, the use of combined methods such as observation,
interview, and survey rather than a single method provides better, reliable and valid results which were
not used in this research. So, the phenomena can be further investigated by using other methods of data
collection comprising different participants of other streams of education.
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