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Abstract

Despite the numerous studies investigating the nature of anxiety and its relationship with several age groups in
the context of foreign language classroom anxiety, these two subjects are still in need of further quantitative
investigation. Accordingly, the current study investigated the major factors that lead to students’ foreign
language classroom anxiety levels, and the possible relationship between anxiety and age. To do this, Horwitz’s
(1986) Foreign Language Classroom Anxiety Scale (FLCAS) was distributed to the third-year students of the
English Language and Literature Department of a state university in the Oral Communication Il course. The data
obtained were investigated by both descriptive and inferential statistical procedures to reveal the major factors of
foreign language classroom anxiety and its possible relationship with age. The results indicated unusual findings
which are due to be beneficial for the interests of foreign language teaching researchers.
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1. Introduction

For more than three decades, anxiety has been paid utmost importance by foreign language
teaching researchers among all other affective factors that influence language learning. Although
numerous studies were implemented to understand its true nature (Tallon, 2009), it was not until the
development of Foreign Language Classroom Anxiety Scale (FLCAS) in 1986 that foreign language
teaching researchers attained a new reliable and valid way for measurement of foreign language
anxiety (Wu, 2010). This scale developed by Elaine K. Horwitz, Michael B. Horwitz, and Joann Cope
made it possible to differentiate foreign language anxiety from other forms of the concept. Therefore,
it became possible to detect a clear association between anxiety and foreign language learning in
multifarious studies (Horwitz, Horwitz, & Cope, 1986; Campbell & Ortiz, 1991; Aida 1994;
Maclntyre, 1999; Saito, Horwitz & Garza, 1999; Bailey, Onwuegbuzie & Daley, 2000; Nitko, 2001,
Ewald, 2007; Ansari, 2015).
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One of the three fundamental types of anxiety — trait, state, and situation specific — classified by
Spilberger in 1966, foreign language classroom anxiety, as a kind of situation specific one, has long
been a case of investigation in terms of four skills of language teaching - reading, writing, listening,
speaking- (Sellers, 2000; Cheng, 2002; Elkhafaifi, 2005; Phillips, 1992). Either about its source or its
effects on foreign language teaching, considerable research has targeted anxiety (Young, 1991a;
Vogely, 1998; Onwuegbuzie, Bailey & Daley, 1999; Yan & Horwitz, 2008; Elkhafaifi, 2005; Liu &
Chen, 2015). There is, nevertheless, still additional need for further investigations to determine the
extent to which anxiety plays its role in foreign language teaching.

Accordingly, the aim of this study is to contribute to the literature with the new findings for the
following research questions:

Q1. Which factors of FLCAS play the major role on students’ FLCA levels?

Q2. Is there a statistically significant relation between the students’ FLCA levels and their ages?

1.1. Literature review

The association between anxiety and foreign language learning is generally reported to be negative
(Krashen, 1985; Maclintyre & Gardner, 1991; Price, 1991; Gregersen, 2003; Woodrow, 2006; Awan,
Azher, Anwar & Naz, 2010; Lien, 2011; Mohammadi Golchi, 2012; Liu, 2013; Tallon, 2014; Liu &
Chen, 2015). However, it is also possible to list some research that reports the positive aspects of
anxiety as far as foreign language learning is concerned (Kleinmann, 1977; Bailey, 1983; Young,
1986; Mills, Pajares & Herron, 2006; Oxford & Ehrman, 1995; Lian & Budin, 2014), which highlights
the necessity for further investigations on the subject.

It is also possible to classify the research in terms of four skills of language teaching. Although less
frequent than other skills reading skill is also affected by anxiety in foreign language teaching contexts
(Saito, Horwitz & Garza, 1999; Sellers, 2000; Brantmeier, 2005; Rajab, Zakaria, Rahman, Hoshi &
Hassani, 2012; Javanbakht, & Hadian, 2014). More frequent than reading but not prevalent as
speaking, anxiety also affects listening skill during foreign language teaching (Young, 1992;
Maclintyre, 1995; Vogely, 1998; Campbell, 1999; Chang, 2008a;2008b; 2010; Kimura, 2008; Gonen,
2009; Arnold, 2000; Kim, 2000; Atasheneh & lzadi, 2012; Mohammadi Golchi, 2012). Writing being
the case it seems to be a little bit problematic than listening skill (Daly & Miller, 1975; Wu, 1992;
Bruning & Horn, 2000; Schweiker-Marra & Marra, 2000; Hassan, 2001; DeDeyn, 2011; Erkan &
Saban, 2011; Kara, 2013; Yastibas & Yastibas, 2015). As generally acknowledged speaking sticks out
to be the most problematic skill that anxiety inhibits in the context of foreign language teaching
(Young, 1991b; Philips, 1992; Zhanibek, 2001; Huang, 2004; Wilson, 2006; Woodrow, 2006;
Balemir, 2009; Sioson, 2011; Bozavli.& Giilmez, 2012; Mahmoodzadeh, 2012; Suleimenova, 2013;
Cagatay, 2015).

2. Method

The aim of this study is to explore the factors which play a major role on students’ FLCA levels
and shed light on the relation between students’ foreign language classroom anxiety and their ages. In
this sense, Oral Communication Il course of the English Language and Literature Department of a
state University was selected as a model. Following a 14-week Oral Communication Il course,
FLCAS was handed in to the third-year students of the abovementioned department. The data showing
students’ attitudes concerning their anxiety levels were examined through statistical procedures to
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explore the factors that play a major role on students’ FLCA levels and investigate the relation
between students’ foreign language classroom anxiety and their ages.

2.1. Sample / Participants

The number of the participants in the present study was 146. Generally, the majority of the English
Language and Literature Department usually consist of female students. Hence, the majority of the
participants were females (n=93). It is obligatory that the students of the program be successful in a
placement test that justifies their level of proficiency regarding English before their admission to the
department. In this sense, the participants of the current study were all acknowledged to be proficient
in English despite their label of non-native speakers. Accordingly, all of the participants were
supposed to be almost at the same proficiency level.

2.2. Instrument(s)

The data of the current study were gathered through Horwitz’s FLCAS. Both descriptive and
inferential statistics were used to determine the factors that play a major role on students” FLCA levels
as well as any possible association of the students’ attitudes towards their foreign language classroom
anxiety and their ages. Horwitz’s Foreign language classroom anxiety scale consists of 33 questions
each of which was responded to as 1) Strongly Disagree 2) Disagree 3) Not Decided 4) Agree 5)
Strongly Agree in line with their evaluation of their anxiety levels associated with the Oral
Communication |l classes. The original scale was constructed by Elaine K. Horwitz, Michael B.
Horwitz, and Joann Cope for a similar study in 1986.

2.3. Data collection procedures

Before the distribution of the questionnaire the third-year students attended Oral Communication Il
course for 14 weeks. At the very beginning of the course the students were informed that they were
expected to feel free to commit mistakes during their communication attempts. In this way, a more
compromising tone was provided to make students feel both confident and fervent for participation in
the class. During each class, in a sincere tone of conversation concise grammar revisions were realized
where necessary. To overcome the students’ grammar gap and to integrate the new information with
its contextual usage, this was supposed to be more effectual than long boring grammar lessons.
Furthermore, an additional self-study guide-book was recommended with the intention to develop
their academic vocabulary.

All in all, following the permission procedure of the related University in the Fall term of 2016-
2017, the third-year students of the English Language and Literature Department were distributed 146
copies of a three-page questionnaire. All of the questionnaires were returned to the researcher without
any loss.

2.4. Data analysis

The Statistical Package for Social Sciences (SPSS) 22.0. was used during the data analysis of the
current study. The original scale was constructed for a well-known previous study carried out by one
of the choice experts in the field. Thus, neither the reliability nor the validity of the scale was exposed
to additional statistical procedures. The statistical results attained from the study are all submitted in
the tables with the abbreviations: statistics frequency with (f); number of participants with (N), mean
with (Mean), mean difference with (Mean Diff.), standard deviation with (Std. D.), standard error with
(Std. Err.), standard error mean with (Std. Err. Mean), standard error difference with (Std. Err. Diff.),
F statistics with (F), degrees of freedom with (df), significance (p) value of Levene’s Test with (Sig.),
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95% Confidence Interval of the Difference with (95% Con. Inter. Diff.), the two-tailed p value
associated with the t-test with (Sig. (2-tailed)).

3. Result
3.1. Q1. Which factors play a major role on students’ FLCA levels?

The results submitted in Table 1. signify that the majority of the participants (35) evaluate the most
prominent factor for FLCA as the first item of FLCAS which is about speaking without preparation in
language classes. The second highest frequency (26) is about students’ anxiety about failing foreign
language class while the third highest frequency (23), very similar to the second one, designates
students’ anxiety about questions asked by their teacher requiring instant answers without giving time
for preparation. As for the fourth highest frequency (20), it is concerned with students’ anxiety about
peer competition which makes them feel their peers are better in speaking performance. Finally, the
fifth and last highest frequency (20) points to their worry against their listening comprehension ability
which may sometimes make them fall short of understanding spoken foreign words by their teacher.
Table 1. embraces only the highest frequencies among the 33 items. Therefore, only five frequencies
that outstripped the others with the most striking frequency values are listed in the table.

Table 1. Students’ views on the source of their anxiety

Categories f

9. | start to panic when | have to speak without preparation in language classes. 35
10. I worry about the consequences of failing my foreign language class. 26
33. | feel nervous when the language teacher asks questions which | haven't prepared in advance. 23
23. | always feel that the other students speak the foreign language better than | do. 20
29. | get nervous when | don't understand every word the language teacher says. 20

3.2. Q2. Is there a statistically significant relation between the students’ FLCA levels, and
their ages?

Table 2. screens no significant correlation between the students’ age and FLCA levels [Mean =
3.04 (Group A); m= 3.02 (Group B]. The similar mean values of the two groups denote minor
differences for the students in terms of age differences. This indicates no significant correlation
between the students’ FLCA levels and their ages.

Table2. Descriptive Statistics for FLCA levels and Age

Age Groups of the Participants N Mean Std. D. Std. Err. Mean

Group A (from 18 to 22) 121 3.04 0.41 0.03
Attitudes Mean
Group B (23 and above) 10 3.02 0.38 0.12

As the variances of Group A and Group B are checked by Levene’s Test for Equality of Variances,
Table 2 reveals no diversity between the two groups with a p value=0.55 which is within the limits of
the confidence interval with a value above p=0.05. Then, the t-test for Equality of Means reveals a
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similar p value=0.86 which again stays within the limits of the confidence interval with a higher value
than p=0.05. These results conclude that there is no significant correlation between the students’
FLCA levels and their ages.

Table 3. t-test for two Independent Samples in terms of Age

Levene's Test for
Equality of VVariances

Attitudes Mean
F Sig.
Equal variances 0.35 0.55
assumed

Equal variances
not assumed

4. Discussion

The findings of the present study revealed that of the majority (5) of the most effective factors that
cause anxiety speaking skill sticks out to be the most striking one with three highest frequencies
respectively: item 9 (f=35), item 33 (f=23), item 23 (f=20). This situation is no surprisingly consistent
with the findings in the literature (Sioson, 2011; Bozavli & Giilmez, 2012; Mahmoodzadeh, 2012;
Suleimenova, 2013; Cagatay, 2015). As for the second highest factor that leads to anxiety, it appears
to be the students’ anxiety against performance which has direct association with their achievement
scores: item 10 (f=26). Yet, this factor is valid for all types of other courses and it can refer to all other
branches aside from foreign language teaching. Thus, it cannot be a definite indicator of FLCA
exclusively. Finally, the last highest frequency points to the students’ anxiety against listening skill:
item 29 (f=20). The students’ anxiety about listening skill may be complimentary to their anxiety
about their speaking skill. Therefore, this may be due to a close relationship with their FLCA levels of
speaking and listening tasks in the classroom.

Table 4. Students’ views on the source of their anxiety

Categories f

9. | start to panic when | have to speak without preparation in language classes. 35
10. I worry about the consequences of failing my foreign language class. 26
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33. | feel nervous when the language teacher asks questions which | haven't prepared in advance. 23
23. | always feel that the other students speak the foreign language better than | do. 20
29. | get nervous when | don't understand every word the language teacher says. 20

There is little if any research in the literature that investigates any possible relationship between
age and anxiety in the context of foreign language teaching (Er, 2015) although age is acknowledged
to be an important factor in learning a new language among the foreign language teaching researchers
(Krashen, 1985; Krashen & Terrell, 1983). Yet, several studies have shown both positive and negative
correlation between age and foreign language speaking anxiety (Onwuegbuzie et al., 1999; Chan & Wu,
2004; Xiugin, 2006; Huberty, 2004; Ay, 2010).

The findings of the current study reveal no significant correlation between students age and their
FLCA levels. This leads also to the conclusion that there is no difference in terms of different age
groups when anxiety is the case on the subject of foreign language teaching. In other words, the age
groups attending the same course share the same anxiety level in the face of FLCA. The results may
most likely result from the homogeneous age distribution pertaining to the students that attend the
course. Still, even slight differences regarding age among students at university level are due to bring
about different anxiety levels (Onwuegbuzie, et al., 1999). What is more, there is a conception among
researchers that the older the students the more they are exposed to anxiety even though the findings
of the current study is not consistent with this acknowledgement.

5. Conclusions

There are three fundamental limitations regarding the present study:

In the first place, the current study rests on a Likert scale, an ordinal scale which is usually
substituted for interval scales in the field of social science. Such an application is S0 common among
researchers that most often they disregard the fact that it would be more stable to use such scales for
descriptive statistics only. Likert scales would not be just as good selections as ordinal scales for
inferential studies as they cannot be precise to an equal extent with ordinal ones. Nonetheless, some
part of the current study involves inferential statistics, and thus, the findings of the study may not
provide the results with a perfect precision.

Then in the second place, the current study is limited to merely at university level students which
would not be an indication for college or primary level evaluations since there is a widely accepted
acknowledgement that age factor does affect the anxiety level of the participants of a study although
this was not valid for the present study.

Last but not least, the current study is realized in an EFL environment, which would naturally give
discrete results in an ESL context. Therefore, the factors that play the major role on students’ FLCA
levels would inevitable show divergence in such an environment depending on the students’ self-
confidence.

Consequently, taking the abovementioned limitations into consideration, it may be asserted that the
unusual findings of the present study would contribute to the literature especially when the gap
regarding the age factor in the literature is taken into consideration.

As an implication for further studies again age factor may be recommended that it be investigated
at different levels of education such as primary or high school courses or with students at different
university years.



236 Bahadwr Tosun | Journal of Language and Linguistic Studies, 14(1) (2018) 230-241

References

Aida, Y. (1994). Examination of Horwitz, Horwitz, and Cope's Construct of Foreign Language
Anxiety: The Case of Students of Japanese. The Modern Language Journal, 78 (2), 155-168.
Retrieved from http://www.jstor.org/stable/329005 [05.02.2017]

Ansari, M. S. (2015). Speaking anxiety in ESL/EFL Classrooms: A holistic approach and practical
study. International Journal of Education Investigation, 2(4), 38-46. Retrieved from
http://www.ijeionline.com/attachments/article/41/1JElonline_Vol.2_No.4 2015-4-04.pdf
[05.27.2017]

Arnold, J. (2000). Seeing through listening comprehension exam anxiety. TESOL Quarterly, 34, 777—
786. Doi: 10.2307/3587791[05.02.2017]

Atasheneh, N. & lzadi, A. (2012). The role of teachers in reducing/increasing listening comprehension
test anxiety: A case of Iranian EFL learners. English Language Teaching, 5(3), 178-187.
doi:10.5539/elt.v5n3p178 [05.27.2017]

Awan, R. N., Azher, M., Anwar, M. R. & Naz, A. (2010). An Investigation of Foreign Language
Classroom Anxiety and Its Relationship with Students’ Achievement. Journal of College Teaching
and learning, 7 (11), 33-40. doi: 10.19030/tlc.v7i11.249 [05.02.2017]

Ay S. (2010). Young adolescent students' foreign language anxiety in relation to language skills at
different levels. The

Journal of International Social Research, 3(11), 83-91.

Bailey, K. M. (1983). Competitiveness and anxiety in adult L2 learning: Looking at and through the
diary studies. In H. W. Seliger & M. H. Long (Eds.), Classroom Oriented Research in Second
Language Acquisition (pp. 67-103). Rowlwy, MA: Newbury

Bailey, P., Onwuegbuzie, A. J. & Daley, C. E. (2000). Correlates of anxiety at three stages of the
foreign language learning process. Journal of Language and Social Psychology, 19 (4), 474-490.
doi:https://doi.org/10.1177/0261927X00019004005 [05.02.2017]

Balemir, S. H. (2009). The Sources of Foreign Language Speaking Anxiety and the Relationship
Between Proficiency Level and Degree of Foreign Language Speaking Anxiety. Unpublished
master's thesis, Bilkent University, Ankara.

Bozavl,,E.& Giilmez, R. (2012). Turkish students’ perspectives on speaking anxiety in native and
non-native

English speaker classes, US-China Education Review, B 12,1034-1043. Retrieved from
https://archive.org/details/ERIC_ED539787 [05.02.2017]

Brantmeier, C. (2005). Anxiety about L2 reading or L2 reading tasks? A study with advanced
language learners. The Reading Matrix, 5(2), 67-85. Retrieved from
https://pdfs.semanticscholar.org/6c34/3e4cae7513332a6abea64349e8f7aa83b9d6.pdf [05.02.2017]

Bruning, R., & Horn, C. (2000). Developing motivation to write. Educatioanal Psychologist, 35 (1),
25- 37.

doi: http://dx.doi.org/10.1207/S15326985EP3501_4 [05.02.2017]

Campbell, C. M. (1999). Language anxiety in men and women: Dealing with gender difference in the
language classroom. In D. J. Young (Ed.), Affect in foreign language and second language


http://www.jstor.org/stable/329005
http://www.ijeionline.com/attachments/article/41/IJEIonline_Vol.2_No.4_2015-4-04.pdf
https://doi.org/10.1177/0261927X00019004005
https://archive.org/details/ERIC_ED539787
https://pdfs.semanticscholar.org/6c34/3e4cae7513332a6abea64349e8f7aa83b9d6.pdf
http://dx.doi.org/10.1207/S15326985EP3501_4

Bahadw Tosun [ Journal of Language and Linguistic Studies, 14(1) (2018) 230-241 237

learning: A practical guide to creating a low anxiety classroom atmosphere (pp. 191-215). Boston:
McGraw Hill.

Campbell, C. M., & Ortiz J. (1991). Helping students overcome foreign language anxiety: A foreign
language anxiety workshop. In E. K. Horwitz & D. J. Young (Eds.), Language Anxiety: From
theory and research to classroom implications. 141-150. Englewood Cliffs, NJ: Prentice Hall.

Chan, D. Y. C & Wu, G. C. (2004). A Study of Foreign Language Anxiety of EFL Elementary School
Students in

Taipei County. Journal of National Taipei Teachers College, 17(2), 287-320. Retrieved from
http://academic.ntue.edu.tw/ezfiles/7/1007/img/41/17-2-12.pdf

Chang, C. A. (2008a). Sources of listening anxiety in learning English as a foreign language.
Perceptual and Motor Skills, 106, 21-34. doi: http://dx.doi.org/10.2466/pms.106.1.21-34
[05.28.2017]

Chang, C. A. (2008b). Reducing listening test anxiety through various forms of listening support.
TESL-EJ, 12(1), Retrieved from http://www.tesl-ej.org/ej45/alabs.html [05.28.2017]

Chang, C. A. (2010). Second-language listening anxiety before and after a 1-yr. intervention in
extensive listening compared with standard foreign language instruction. Perceptual and Motor
Skills, 110(2), 355-365. doi: http://dx.doi.org/10.2466/pms.110.2.355-365 [05.28.2017]

Cheng, Y. S. (2002). Factors associated with foreign language writing anxiety. Foreign Language
Annals, 35(6), 647-656. doi: 10.1111/j.1944-9720.2002.tb01903.x [05.28.2017]

Cagatay, S. (2015). Examining EFL students’ foreign language speaking anxiety: The case at a
Turkish state university. Procedia-Social and Behavioral Sciences 199, 648-656.

doi: https://doi.org/10.1016/j.sbspro.2015.07.594 [05.02.2017]

Daly, J. A., & Miller, M. D. (1975). Apprehension of writing as a predictor of message intensity.
Journal of Psychology, 89, 75-177. Retrieved from
https://search.proquest.com/openview/88080e1a472fa233208e4913c59e73c5/17pg-
origsite=gscholar&chl=1819279 [05.28.2017]

DeDeyn, R. (2011). Student identity, writing anxiety, and writing performance: A correlational study
(Master’s thesis). Retrieved from ProQuest Dissertations and Theses database. (UMI No. 1493752)

Elkhafaifi, H. (2005). Listening Comprehension and Anxiety in the Arabic Language Classroom. The
Modern Language Journal, 89(2), 206-220. Retrieved from

http://www.jstor.org/stable/3588681 [05.26.2017]

Er, S. (2015). Foreign language learning anxiety of Turkish children at different ages. International
Online Journal of Education and Teaching (I0JET), 2(2). 68-78. Retrieved from
http://iojet.org/index.php/IOJET/article/view/81/106

Erkan, D. Y., & Saban, A. I. (2011). Writing Performance Relative to Writing Apprehension, Self-
Efficacy in Writing, and Attitudes towards Writing: A Correlational Study in Turkish Tertiary-
Level EFL. Asian EFL Journal, 164-192. Retrieved from https://www.asian-efl-
journal.com/611/quarterly-journal/2011/03/writing-performance-relative-to-writing-apprehension-
self-efficacy-in-writing-and-attitudes-towards-writing-a-correlational-study-in-turkish-tertiary-
level-efl/#squelch-taas-tab-content-0-0 [05.26.2017]


http://www.tesl-ej.org/ej45/a1abs.html
http://dx.doi.org/10.2466/pms.110.2.355-365
https://doi.org/10.1016/j.sbspro.2015.07.594
https://search.proquest.com/openview/88080e1a472fa233208e4913c59e73c5/1?pq-origsite=gscholar&cbl=1819279
https://search.proquest.com/openview/88080e1a472fa233208e4913c59e73c5/1?pq-origsite=gscholar&cbl=1819279
http://www.jstor.org/stable/3588681
https://www.asian-efl-journal.com/611/quarterly-journal/2011/03/writing-performance-relative-to-writing-apprehension-self-efficacy-in-writing-and-attitudes-towards-writing-a-correlational-study-in-turkish-tertiary-level-efl/#squelch-taas-tab-content-0-0
https://www.asian-efl-journal.com/611/quarterly-journal/2011/03/writing-performance-relative-to-writing-apprehension-self-efficacy-in-writing-and-attitudes-towards-writing-a-correlational-study-in-turkish-tertiary-level-efl/#squelch-taas-tab-content-0-0
https://www.asian-efl-journal.com/611/quarterly-journal/2011/03/writing-performance-relative-to-writing-apprehension-self-efficacy-in-writing-and-attitudes-towards-writing-a-correlational-study-in-turkish-tertiary-level-efl/#squelch-taas-tab-content-0-0
https://www.asian-efl-journal.com/611/quarterly-journal/2011/03/writing-performance-relative-to-writing-apprehension-self-efficacy-in-writing-and-attitudes-towards-writing-a-correlational-study-in-turkish-tertiary-level-efl/#squelch-taas-tab-content-0-0

238 Bahadwr Tosun | Journal of Language and Linguistic Studies, 14(1) (2018) 230-241

Ewald, J. D. (2007). Foreign language learning anxiety in upper-level classes: Involving students as
researchers. Foreign Language Annals, 40(1), 122-142. doi: 10.1111/j.1944-9720.2007.tb02857.x
[05.26.2017]

Gonen, M. (2009). The relationship between FL listening anxiety and foreign language listening
strategies: the case of Turkish EFL learners. Proceedings of the 5th WSEAS/IASME International
Conference on Educational Technologies (EDUTE’ 09) Retrieved from http://www.wseas.us/e-
library/conferences/2009/lalaguna/EDUTE/EDUTE-05.pdf [05.26.2017]

Gregersen, T. S. (2003). To Err is Human: A Reminder to Teachers of Language- Anxious Students.
Foreign Language Annals, 36 (1) (2003), pp. 25-32. doi: 10.1111/j.1944-9720.2003.tb01929.x
[05.26.2017]

Hassan, B. (2001). The Relationship of Writing Apprehension and Self-Esteem to the Writing Quality
and Quantity of EFL University Students. Mansoura Faculty of Education Journal, 39, 1-36.
Retrieved from https://eric.ed.gov/?id=ED459671 [05.26.2017]

Horwitz, E. K., Horwitz, M. B., & Cope, J. (1986). Foreign language classroom anxiety. Modern
Language Journal, 70 (2), 125-32. doi: 10.1111/j.1540-4781.1986.th05256.x [05.26.2017]

Huang, H. (2004). The relationship between learning motivation and speaking anxiety among EFL
non-English major freshmen in Taiwan. Unpublished master's thesis, Chaoyang University of
Technology.

Huberty, T. J. (2004). Anxiety and anxiety disorders: Information for parents. Helping Children at
Home and School I1:

Handouts for Families and Educators. Bethesda, MD: National Association of School Psychologists.

Javanbakht, N., & Hadian, M. (2014). The Effects of Test Anxiety on Learners’ Reading Test
Performance. Procedia-Social and Behavioral Sciences 98, 775-783. doi:
10.1016/j.sbspro.2014.03.481 [05.26.2017]

Kara, S. (2013). Writing anxiety: A case study on students’ reasons for anxiety in writing classes.
Anadolu Journal of Educational Sciences International, 3(1), 103-111. Retrieved from
http://www.ajesi.dergi.anadolu.edu.tr/yonetim/icerik/makaleler/24-published.pdf [05.26.2017]

Kim, J.-H. (2000). Foreign language listening anxiety: A study of Korean students learning English.
Unpublished doctoral dissertation, University of Texas, Austin.

Kimura, H. (2008). Foreign Language Listening Anxiety: Its Dimensionality and Group Differences.
JALT Journal, 30(2), 173-196. Retrieved from
file://IC:/Users/Bahad%C4%B1r/Downloads/art2.pdf [05.26.2017]

Kleinmann, H. H. (1977). Avoidance Behavior in Adult Second Language Acquisition. Language
Learning, 27,93-107. doi: 10.1111/j.1467-1770.1977.tb00294.x [05.26.2017]

Krashen, S. D. (1985). The Input Hypothesis: Issues and Implications. New York: Longman.

Krashen S. & Terrell T. D. (1983). The natural approach. Language acquisition in the classroom.
Oxford: Pergamon and Alemany.

Lian, L. H., & Budin, M. B. (2014). Investigating the relationship between English language anxiety
and the achievement of school based oral English test among Malaysian Form Four students.
International Journal of Learning, Teaching and Educational Research, 2(1), 67-79. Retrieved
from https://www.ijlter.org/index.php/ijlter/article/viewFile/32/9[ 05.26.2017]


http://www.wseas.us/e-library/conferences/2009/lalaguna/EDUTE/EDUTE-05.pdf
http://www.wseas.us/e-library/conferences/2009/lalaguna/EDUTE/EDUTE-05.pdf
https://eric.ed.gov/?id=ED459671
http://www.ajesi.dergi.anadolu.edu.tr/yonetim/icerik/makaleler/24-published.pdf
https://www.ijlter.org/index.php/ijlter/article/viewFile/32/9

Bahadw Tosun [ Journal of Language and Linguistic Studies, 14(1) (2018) 230-241 239

Lien, H. Y. (2011). EFL learners’ reading strategy use in relation to reading anxiety. Language
Education in Asia, 2(2), 199-212. doi:http://dx.doi.org/10.5746/LEiIA/11/\V2/12/A03/Lien
[05.26.2017]

Liu, H. (2013). Effects of Foreign Language Anxiety and Perceived Competence on Learning Strategy
Use. International Journal of English Linguistics, 3(3), 76-87.

doi: 10.5539/ijel.v3n3p76 [05.27.2017]

Liu, H. J., & Chen, C. W. (2015). A Comparative Study of Foreign Language Anxiety and Motivation
of Academic and Vocational-Track High School Students. English Language Teaching, 8(3), 193-
204. doi: http://dx.doi.org/10.5539/elt.v8n3p193 [05.27.2017]

Maclntyre, P. D. (1995). How does anxiety affect second language leaning? A reply to Sparks and
Ganschow. Modern Language Journal, 79, 90-99. doi: http://dx.doi.org/10.1111/j.1540-
4781.1995.th05418.x [05.26.2017]

Maclntyre, P. D. (1999). Language anxiety: A review of research for language teachers. Ed. D. J.
Young, Affect in foreign language and second language learning. 24-46. New York: McGraw Hill.

Maclntyre, P. D., & Gardner, R. (1991). Language Anxiety: It’s Relationship to Other Anxieties and
to Processing in Native and Second Languages. Language Learning, 41, 513 - 534.

Mills, N., Pajares, F., & Herron, C. (2006). A re-evaluation of the role of anxiety: Self-efficacy,
anxiety, and their relation to reading and listening proficiency. Foreign Language Annals, 39(2),
276-295. doi: 10.1111/j.1944-9720.2006.th02266.x [05.27.2017]

Mohammadi Golchi, M. (2012). Listening anxiety and its relationship with listening strategy use and
listening comprehension among Iranian IELTS learners. International Journal of English
Linguistics, 2(4), 115-128. doi:http://dx.doi.org/10.5539/ijel.v2n4p115 [05.27.2017]

Mahmoodzadeh, M. (2012). Investigating foreign language speaking anxiety within the EFL learner's
interlanguage system: The case of Iranian learners. Journal of Language Teaching and Research, 3
(3), 466-476. doi: 10.4304/jltr.3.3.466-476 [05.27.2017]

Nitko, A. J. (2001). Educational Assessments of Students. Upper Saddle River: Prentice Hall.

Onwuegbuzie, A. J., Bailey, P., & Daley, C. E. (1999). Factors associated with foreign language
anxiety. Applied Psycholinguistics, 20, 217-239. http://dx.doi.org/10.1017/S0142716499002039
[05.27.2017]

Oxford, R. L. & Ehrman, M. E. (1995). Adults’ language learning strategies in an intensive foreign
language program in the United States. System, 23(3), 359-386.

doi: http://doi.org/10.1016/0346-251X(95)00023-D [05.27.2017]

Phillips, E. M. (1992). The effects on language anxiety on students’ oral test performance and
attitudes. The Modern Language Journal. 76(1), 14-26. doi: 10.1111/j.1540-4781.1992.tb02573.x
[05.27.2017]

Price, M.L. (1991). The subjective experience of foreign language anxiety: Interview with highly
anxious students. In E. K. Horwitz & D. J. Young (Eds.), Language Anxiety: From Theory and
Research to Classroom Implications (pp. 101-108). Englewood Cliffs, NJ: Prentice Hall.

Rajab, A., Zakaria, W. Z. W., Rahman, H.A., Hosni, A. D., & Hassani, S. (2012). Reading Anxiety
among Second Language Learners. Procedia-Social and Behavioral Sciences 66,362 — 369.

doi: 10.1016/j.5bspro.2012.11.279 [05.27.2017]


http://dx.doi.org/10.5539/elt.v8n3p193
http://dx.doi.org/10.1111/j.1540-4781.1995.tb05418.x
http://dx.doi.org/10.1111/j.1540-4781.1995.tb05418.x
http://dx.doi.org/10.5539/ijel.v2n4p115
http://dx.doi.org/10.1017/S0142716499002039
http://doi.org/10.1016/0346-251X(95)00023-D

240 Bahadwr Tosun | Journal of Language and Linguistic Studies, 14(1) (2018) 230-241

Saito, Y., Horwitz, E. K., & Garza, T. J. (1999). Foreign language reading anxiety. The Modern
Language Journal, 83(2), 202-218. doi: http://dx.doi.org/10.1111/0026-7902.00016 [05.27.2017]

Schweiker-Marra, K. E., & Marra, W. T. (2000). Investigating the effects of prewriting activities on
writing performance and anxiety of at-risk students. Reading Psychology, 21, 99-114.

Sellers, V. D. (2000). Anxiety and Reading Comprehension in Spanish as a Foreign Language.
Foreign Language Annals. 33(5), 512-521. doi: 10.1111/j.1944-9720.2000.tb01995.x [05.27.2017]

Sioson, C. I. (2011). Language learning strategies, beliefs, and anxiety in academic speaking task.
Philippine ESL Journal, 7, 3-27. Retrieved from
https://www.academia.edu/2084747/Language_Learning_Strategies_Beliefs_and_Anxiety_in_Aca
demic_Speaking_Task [05.27.2017]

Suleimenova, Z. (2013). Speaking anxiety in a foreign language classroom in Kazakhstan. Procedia-
Social and Behavioral Sciences 93,1860-1868. doi: : 10.1016/j.sbspro.2013.10.131 [05.27.2017]

Tallon, M. (2009). Foreign Language Anxiety and Heritage Students of Spanish: A Quantitative
Study. Foreign Language Annals, 42(1), 112-137. doi: 10.1111/j.1944-9720.2009.01011.x
[05.27.2017]

Tallon, M. (2014). The effects of foreign language anxiety on heritage students of Spanish: A
preliminary investigation. Texas Papers in Foreign Language Education, 16(1), 7-42. Retrieved
from https://www.edb.utexas.edu/education/assets/files/tpfle/16.1/2.tallon.pdf [05.27.2017]

Vogely, A. J. (1998). Listening comprehension anxiety: Students’ reported sources and solutions.
Foreign Language Annals, 31(1), 67-80. doi:http://dx.doi.org/10.1111/j.1944-9720.1998.tb01333.x
[05.27.2017]

Wilson, S. T. J. (2006). Anxiety in learning English as a foreign language: Its associations with
student variables, with oral proficiency, and with performance on an oral test. Unpublished
doctoral dissertation, Universidad de Granada.

Woodrow, L. (2006). Anxiety and Speaking English as a Second Language. RELC
Journal, 37, 308-328. doi: https://doi.org/10.1177/0033688206071315 [05.27.2017]

Wu, K. (2010). The Relationship between Language Learners’ Anxiety and Learning Strategy in the
CLT Classrooms. International Education Studies, 3(1), 174-191. Retrieved from
http://files.eric.ed.gov/fulltext/EJ1066074.pdf [05.02.2017]

Wu, Y. (1992). First and second language writing relationship: Chinese and English. Unpublished
doctoral dissertation, Texas A & M University; College Station.

Yan, J. X., & Horwitz, E. K. (2008). Learners’ perceptions of how anxiety interacts with personal and
instructional factors to influence their achievement in English: A qualitative analysis of EFL
learners in China. Language Learning, 58(1), 151-183.

doi: http://dx.doi.org/10.1111/j.1467-9922.2007.00437.x [05.02.2017]

Yastibas, G. C., & Yastibas, A. E. (2015). The effect of peer feedback on writing anxiety in Turkish
EFL (English as a foreign language) students. Procedia-Social and Behavioral Sciences 199,530-
538.

doi: 10.1016/j.sbspro.2015.07.543 [05.02.2017]



http://dx.doi.org/10.1111/0026-7902.00016
https://www.academia.edu/2084747/Language_Learning_Strategies_Beliefs_and_Anxiety_in_Academic_Speaking_Task
https://www.academia.edu/2084747/Language_Learning_Strategies_Beliefs_and_Anxiety_in_Academic_Speaking_Task
https://www.edb.utexas.edu/education/assets/files/tpfle/16.1/2.tallon.pdf
http://dx.doi.org/10.1111/j.1944-9720.1998.tb01333.x
https://doi.org/10.1177/0033688206071315
http://files.eric.ed.gov/fulltext/EJ1066074.pdf
http://dx.doi.org/10.1111/j.1467-9922.2007.00437.x

Bahadw Tosun [ Journal of Language and Linguistic Studies, 14(1) (2018) 230-241 241

Young, D. J. (1986). The relationship between anxiety and foreign language oral proficiency ratings.
Foreign Language Annals, 19(5), 439-445. Retrieved from https://eric.ed.gov/?id=EJ345624
[05.02.2017]

Young, D. J. (1991a). Creating a low-anxiety classroom environment: What does language anxiety
research suggest? The Modern Language Journal, 75(4), 426-439.

doi: http://dx.doi.org/10.1111/j.1540-4781.1991.tb05378.x [05.02.2017]

Young, D. J. (1991b). The relationship between anxiety and foreign language oral proficiency ratings
In E. K. Horwitz & D. J. Young (Eds.), Language anxiety: From theory and research to classroom
implications (pp. 57-63). Englewood Cliffs, New Jersey: Prentice Hall.

Young, D. J. (1992). Language anxiety from the foreign language specialist’s perspective: Interactive
with Krashen, Omaggio Hadley, Terrell, and Rubin. Foreign Language Annuals, 25, 157-172. doi:
http://dx.doi.org/10.1111/j.1944-9720.1992.th00524.x [05.02.2017]

Zhanibek, A. (2001). The relationship between language anxiety and students' participation in foreign
language classes. Unpublished master's thesis, Bilkent University, Ankara.

Xiugin, Z. (2006). Speaking Skills and Anxiety. CELEA Journal, 29 (1), 34- 39.

Ah hayir! Konusmaya hazir degilim! Yabanci dil sinif kaygisinin baslica
etkenleri ve kayginin yasla iliskisi {izerine bir aragtirma

Oz

Kaygimin dogasimi ve yabanci dil smif kaygisi baglaminda gesitli yas gruplarn ile iligkisini arastiran sayisiz
calismaya ragmen bu iki konu hala ilave nicel aragtirmaya ihtiya¢ duymaktadir. Boylelikle, mevcut ¢alisma
ogrencilerin yabanct dil sinif kaygilarina neden olan baglica etkenleri ve kaygi ile yas arasindaki muhtemel
iliskiyi incelemistir. Bunu gerceklestirmek icin Horwitz’e (1986) ait olan Yabanci Dil Smif i¢ci Kaygi Olgegi bir
devlet {iniversitesinin Ingiliz Dili ve Edebiyat1 Boliimii’niin ii¢iincii sinif dgrencilerine Sozlii Iletisim II dersinde
dagitilmistir. Elde edilen veriler yabanci dil sinif kaygisinin etkenlerini ve yasla muhtemel iliskisini ortaya
cikarmak ic¢in betimsel ve c¢ikarimsal istatistik yontemleri ile incelenmistir. Sonuglar, yabanci dil 6gretimi
arastirmacilariin ilgisine faydali olabilecegi diisiiniilen, sira dig1 bulgular gostermistir.

Anahtar sézciikler: Kaygt; yabanci dil simif kaygist; bireysel farkliliklar
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